United Arab Emirates University

Scholarworks@UAEU
Theses

Electronic Theses and Dissertations

5-2016

The Extent of Practicing Different Components of
Professional Learning Communities at the Bani
Kinanah Secondary Schools in Jordan
Rami Hussein Mohammad Abdallah

Follow this and additional works at: https://scholarworks.uaeu.ac.ae/all_theses
Part of the Educational Leadership Commons
Recommended Citation
Mohammad Abdallah, Rami Hussein, "The Extent of Practicing Different Components of Professional Learning Communities at the
Bani Kinanah Secondary Schools in Jordan" (2016). Theses. 468.
https://scholarworks.uaeu.ac.ae/all_theses/468

This Thesis is brought to you for free and open access by the Electronic Theses and Dissertations at Scholarworks@UAEU. It has been accepted for
inclusion in Theses by an authorized administrator of Scholarworks@UAEU. For more information, please contact fadl.musa@uaeu.ac.ae.

f1 � '11 o.ula.ll �J.SU I w IJ L.o !J I G.sl.a b
'\!;j' United Arab Emirates U�iversity

tnU:U

United Arab Etnirates University
College of Education
Department of Foundation of Education

THE EXTENT OF PRACTICING DIFFERENT COMPONENTS OF
PROFESSIONAL LEARNINIG COMMUINITIES AT THE BANI
KINANAH SECONDARY SCHOOLS IN JORDAN

Rami Hussein Mohamm ad Abdallah

This thesis is submitted in partial fulfillment of the requirements for the degree of
p)
Master of Education (Educational Leadershi

Under the Supervision of Dr. Mohamed AI Hosani

May 2016

ii

Declaration of Original Work
I, Rami Hussein Moham m ad Abdallah, the undersigned, a graduate student at the
United Arab Emirates University (UAEU), and the author of this thesis entitled "The
extent of pract;c;ng different components ofprofessionallearn;,1g communWes at the
Ban; Kh10nah secondary schools ;,1 Jordan", hereby solemnly declare that this thesis

is m y own original research work that has been done and prepared by m e under the
supervision of Dr. Mohamed AI Hosani, in the College of Education at UAEU. This
work has not previously been presented or published, or formed the basis for the
award of any academic degree, diploma or a similar title at this or any other
university. Any m aterials borrowed from other sources (whether published or
unpublished) and relied upon or included in my thesis have been properly cited and
acknowledged in accordance with appropriate academic conventions. I further
declare that there is no potential conflict of interest with respect to the research, data
collection, authorship, presentation and/or publication of this thesis.

Date:

2·1·}' 2o 16

iii

Copyright© 2016 Rami Hussein Mohamm ad Abdallah
All Rights Reserved

IV

Approval of the Master Thesis

This Master Thesis is approved by the followingExamining Committee Members:

1)

Advisor (Committee Chair): Dr. Mohamed AI Hosani
Title: Assistant Professor
Department of Foundation ofEducation

�
�

----

--

College of

---.

Signature
�

.

r---- .

__)

�

Date

1?(1/Ze/0

�·

2)

Member: Dr. Shaikah AI Taneiji
Title: Associate Professor
Department of Foundation ofEducation

��

College ofEducati
Stgnature

3)

�'

Date

Member: Dr. Sultan AI Suwaidi
Title: Assistant Professor
Department of Foundation ofEducation

I1
�&� &U11®-/tpj ·

College ofEducation
Signature

rl--

-

Date

l 9 I rII2 0

\b

v
This Master Thesis is accepted by:

Dean of the College Of Education: Prof. Bernard Oliver

Date

'2.3- 3= )_
.

Dean of the College of the Graduate Studies: Professor Nagi T. Wakim

Copy

_7_ of _1_

.

o

\0

vi

Abstract
This study aimed to investigate the extent to which different components of
the Professional Learning Community (PLC) were being practiced at the Bani
Kinanah secondary schools in Jordan. The study employed a mixed approach to
collect data, including a questionnaire and semi-structured interviews. For the
quantitative approach, 1110 participants responded to the questionnaire. For the
qualitative approach, four schools participated: two female schools and two male
schools. In every school, three educators have been interviewed. Findings revealed
that the extent to which the different components of PLCs were practiced at the Bani
Kinanah secondary schools was high, according to quantitative data. Moreover,
statistically significant differences were found in the extent to which these different
components were practiced by females and males, with more females involved in
their use. Moreover, study findings indicated qualitatively six main obstacles to the
implementation of PLC characteristics at the Bani Kinanah schools: lack clarity in
the shared mission, vision, values, and goals at the school, which should focus on
student learning; isolation among some staff members; absence of collective inquiry
into best practices and current reality by staff members; lack of commitment to
continuous improvement among some educators at the Bani Kinanah schools; the
lack of understanding about the purpose of documentation of the results among
educators; and the existence of ineffective professional development programs. The
previous results revealed a contradiction between the results of qualitative and
quantitative methods, which may happen in the mixed approach. This contradiction
can be explained as following: first, some participants might not response to the
questionnaire seriously. Moreover, the responses of educators to a questionnaire
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might influence by their personal evaluations, current situations, and job satisfaction.
Second, the participants might give more details during the interview due to the
follow up questions by the researcher. Furthermore, the qualitative interviews might
more comfortable to the participants because of personal interaction with them.
Keywords: Professional Learning Communities (PLC), Jordan, Secondary Schools.

viii

)Title and Abstract (in Arabic
هذي تطبيق هفهىم هجتوع التعلن الوهني في الوذارس الثانىيت الحكىهيت لوذيريت التربيت والتعلين في لىاء بني
كنانت ،الوولكت األردنيت الهاشويت

الولخص
رٙذف ٘زٖ اٌذساعخ ئٌ ٝدساعخ ِذ ٜرطج١ك ِفِ َٛٙجزّغ اٌزؼٍُ اٌّ ٟٕٙف ٟاٌّذاسط اٌضبٔ٠ٛخ اٌذى١ِٛخ ٌّذ٠ش٠خ
اٌزشث١خ ٚاٌزؼٍ ُ١فٌٛ ٟاء ثٕ ٟوٕبٔخ ،اٌٍّّىخ األسدٔ١خ اٌٙبشّ١خ .اعزخذِذ اٌذساعخ وً ِٓ إٌّٙج إٌٛػٚ ٟإٌّٙج
اٌىّ ٟد١ش اعزخذاَ اٌجبدش االعزجبٔخ ٚاٌّمبثالد ٌجّغ اٌج١بٔبد ِٓ اٌّشبسو .ٓ١وبْ ػذد اٌّشبسو ٓ١ف ٟإٌّٙج
اٌىّ 1111 ٟرشث ٞٛد١ش لبِٛا ثبإلجبثخ ػٍ ٝاالعزجبٔخ  .وّب شبسن ف ٟإٌّٙج إٌٛػ ٟأسثؼخ ِذاسط ،ثٛالغ
ِذسعزٌٍ ٓ١زوٛس ِٚذسعزٌ ٓ١إلٔبس ،د١ش رُ ِمبثٍخ صالس رشث ِٓ ٓ١٠ٛوً ِذسعخٚ .جذد اٌذساعخ دغت ٔزبئج
إٌّٙج اٌىّ ٟأْ ِّبسعخ ِفِ َٛٙجزّغ اٌزؼٍُ اٌّ ٟٕٙف ٟاٌّذاسط اٌضبٔ٠ٛخ اٌذى١ِٛخ ٌّذ٠ش٠خ اٌزشث١خ ٚاٌزؼٍ ُ١فٟ
ٌٛاء ثٕ ٟوٕبٔخ ِشرفغ .وّب ٚجذد اٌذساعخ فشٚق راد دالٌخ ئدصبئ١خ فِ ٟذِّ ٜبسعخ ِفِ َٛٙجزّغ اٌزؼٍُ
اٌّ ٟٕٙث ٓ١اٌزوٛس ٚاإلٔبس ٠شجغ ئٌِ ٝزغ١ش اٌجٕظ ٌصبٌخ اإلٔبسٚ .أشبسد اٌذساعخ ِٓ خالي إٌّٙج إٌٛػٟ
ئٌ ٝاٌّؼٛلبد اٌشئ١غ١خ اٌز ٟرؼ١ك رطج١ك ِفِ َٛٙجزّغ اٌزؼٍُ اٌّ ٟٕٙفِ ٟذاسط ثٕ ٟوٕبٔخ  ٟ٘ٚوّب  :ٍٟ٠أٚال:
ػذَ ٚظٛح ِّٙخ ٚسؤ٠خ ٚلٚ ُ١أ٘ذاف اٌّذسعخ ٚاٌز٠ ٟجت أْ رشوض ػٍ ٝرؼٍُ اٌطٍجخ .صبٔ١بٚ :جٛد ػضٌخ ثٓ١
ثؼط أػعبء اٌفش٠ك اٌزشث ٞٛف ٟاٌّذسعخ .صبٌضب :غ١بة اٌجذش اٌجّبػ ٟث ٓ١أػعبء اٌفش٠ك اٌزشث ٞٛدٛي
اٌٛالغ اٌذبٌٌ ٟألداء  ٚغش٠مخ اٌٛصٛي ئٌ ٝأفعً ِغز ِٓ ٜٛاألداء .ساثؼبٔ :مص االٌزضاَ ٚاٌزؼٙذ ثبٌزط٠ٛش
اٌّغزّش ِٓ لجً ثؼط أػعبء اٌفش٠ك اٌزشث ٞٛفِ ٟذاسط ثٕ ٟوٕبٔخ .خبِغب:ػذَ ٚظٛح اٌغشض ِٓ رٛص١ك
إٌزبئج ث ٓ١أػعبء اٌفش٠ك اٌزشث.ٞٛعبدعبٔ :مص ف ٟفبػٍ١خ ثشاِج اٌزط٠ٛش اٌّ٠ .ٟٕٙزعخ ِٓ خالي إٌزبئج
اٌغبثمخ ٚجٛد رٕبلط ثٔ ٓ١زبئج وً ِٓ إٌّٙج إٌٛػٚ ٟاٌز٠ ٞؼزجش أِش ِذزًّ اٌذذٚس ف ٟاٌجذش إٌّذِج .
ّ٠ٚىٓ رفغ١ش اعجبة ٘زا اٌزٕبلط وّب  :ٍٟ٠أٚال ،ئدزّبٌ١خ ػذَ اجبثخ اٌّشبسو ٓ١ػٍ ٝاإلعزجبٔخ ثجذ٠خ .وّب اْ
ٕ٘بٌه ادزّبٌ١خ اٌ ٝرأصش ئجبثبد اٌّشبسو ٓ١ػٍ ٝاالعزجبٔخ ثأسائ ُٙاٌشخص١خ ٚظشٚفِٚ ُٙذ ٜسظبئ ُٙاٌٛظ١ف.ٟ
صبٔ ١ب ،ادزّبٌ١خ رمذ ُ٠اٌّشبسوٌ ٓ١زفبص ً١أوضش خالي اٌّمبثالد ٚرٌه ثغجت أعئٍخ اٌّزبثؼخ اٌز ٟغشدٙب اٌجبدش.
ٕ٘ٚبٌه ئدزّبٌ١خ أْ اٌّمبثالد وبٔذ أوضش ِالئّخ ٌٍّشبسو ٓ١ثغجت اٌزٛاصً اٌّجبششِؼ.ُٙ
الكلواث الوفتاحيتِ :جزّغ اٌزؼٍُ اٌّ ،ٟٕٙاألسدْ  ،اٌّذاسط اٌضبٔ٠ٛخ.
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Chapter 1: Introduction
1.1 Overview
Educational transformation has become a vital necessity due to dramatic
changes in all aspects of life and tremendous changes in smart digital technology.
The enhancement of education has become the primary objective for many countries
since education can affect all sectors. The Hashemite Kingdom of Jordan is one of
the countries incredibly trying to achieve comprehensive educational reform.
Nowadays, the Jordanian government is working hard to reach intended
improvement in the educational system, in order to enhance the social and economic
status of the people and country.
The policy of the Jordanian Ministry of Education focuses on orienting
educational system toward covering social and personal needs. Furthermore, the
mission of the Ministry of Education is to ―create and administer an education
system based on excellence, energized by its human resources, dedicated to high
standards, social values, and a healthy spirit of competition, which contributes to the
nation’s wealth in a global Knowledge Economy‖ (MOE Jordan, 2010).
However, the Jordanian educational system is facing many obstacles that
hinder educational reform. In general, these obstacles have bases in financial,
individual, and cultural reasons. Therefore, the Jordanian Ministry of Education has
been seeking to find effective solutions and achieve educational reform.
Consequently, professional learning communities as an approach can present the
fundamental conditions needed to achieve the required improvement in the schools,
in way that can affect positively students’ learning. In addition, many studies have
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pointed to the impact of implementing the concept of Professional Learning
Communities to achieve better learning outcomes for students.
Professional learning communities became a common term in the last two
decades as one of the concepts that can help educational reform. Toole and Louis
(2002) indicated that professional learning communities can stand as a school culture
that presents a crucial environment for school improvement plans. Professional
Learning Communities (PLCs) have been introduced to transform and change
schools to enhance their effectiveness.
Changing schools into PLCs requires constructive and well-planned change
in the school culture and values that result in leading the school to improve teachers’
performance and students’ achievement and growth. Thus, Professional learning
community is reached when ―educators are committed to working collaboratively in
ongoing processes of collective inquiry and action research to achieve a better result
for the student they serve‖ (Dufour, Dufour and Eaker 2008, P.14).
This study described the extent to which different components of PLCs are
practiced at the Bani Kinanah secondary schools in Jordan. The implementation of
PLCs is necessary for school enhancement that will lead to better outcomes for
students. Hord (1997) indicated that the professional learning community is one of
the most efficient strategies for staff professional development to use in achieving
change and improvement in schools.
1.2 Statement of the Problem
During the 2015 Educational Development Conference, Jordanian Education
Minister Dr. Mohammad Thneibat said that the Jordanian educational system has
suffered for many years from policies that have caused opposite effects, lack of
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action, lack of decisiveness and lack of accountability. The Minister indicated that it
is important to increase public trust in the educational system. Moreover, he
explained that we all are meant to identify the strengths and weaknesses of the
educational system and act accordingly. Furthermore, the Minister stated that
scientific methods, ethics, open-mindedness and critical thinking are basic to
improvement in the educational system (Jordan Times, 2015).
In addition, the Minister’s speech emphasized the need for a new culture and
strategies to enhance the practices of educators within the Jordanian schools.
Therefore, the implementation of PLCs can enhance the concept of learning by doing
and increase decisiveness and accountability in schools. In addition, professional
learning communities can be one of the suggested methods for achieving intended
educational reform since they contain scientific methods, ethics, open-mindedness
and critical thinking highlighted by the minister of education. Moreover, professional
learning communities can help in identifying the strengths and weaknesses of each
school, and give more accurate information needed in arranging effective
professional development for educators. Cox (2011) mentioned that PLCs as an
approach can handle professional development and teacher collaboration issues
affecting student learning outcomes.
1.3 Purpose of the Study
The purpose of this study was to investigate the extent to which different
components of PLCs are practiced at the Bani Kinanah secondary schools in Jordan.
In addition, this study aimed to identify any significant differences in the extent to
which different characteristics of PLCs were practiced between female and male
schools. Furthermore, this study sought to discover the obstacles that hinder the
implementation of PLC characteristics at the Bani Kinanah schools.
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1.4 Research Questions
To achieve the purpose of the study, the following research questions were
addressed:
1- To what extent do Bani Kinanah educators practice the different components
of PLCs?
2- Is there any significant difference in the extent of practicing the different
characteristics of PLCs between female and male schools?
3- Are there any obstacles that hinder the implementation of PLC characteristics
at the Bani Kinanah schools?
1.5 Significance of the Study
This study is significant due to the scarcity of local research about
professional learning communities in the Bani Kinanah directorate. In addition,
identifying the extent to which different components of PLCs are practiced in
schools will present reliable information for policy makers and stakeholders in
Jordan, since this information can help to achieve educational reform and improve
the learning of students.
Moreover, the professional training department at the Bani Kinanah
directorate can rely on this study's results when arranging and planning training
sessions on the concept of professional learning communities and its characteristics.
Furthermore, findings can help stakeholders and policymakers to understand the
existing obstacles that hinder the implementation of professional learning
communities. This study’s findings will add to the literature on professional learning
communities in Arabic countries. Taking into consideration this study's findings will
contribute to improving cultural transformation at the Bani Kinanah secondary
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schools, because many studies have pointed to the role of professional learning
communities in enhancing school culture.
1.6 Limitations of the Study
This study was limited to Bani Kinanah secondary schools in Jordan. In
addition, the results may be limited to public secondary schools in the same area, and
cannot be generalized to private schools in the same districts or other Educational
Directorates in Jordan. The aim of this study was to identify the extent to which
different components of PLCs are practiced at the Bani Kinanah secondary schools
in Jordan. This was assessed using two methods: first, the responses of educators to a
questionnaire that may be influenced by their personal evaluations, current situations,
and job satisfaction. Second, the qualitative interview may be affected by level of
teacher honesty, openness and willingness to share opinions. Furthermore, the quality
of information from teachers depends on the skills of the researcher in managing the
interviews. Such limitations are common in all mixed approach studies.
1.7 Definition of Terms
To increase understanding of this study’s main terms, each is defined below.
Professional learning community (PLC): ―educators are committed to working
collaboratively in ongoing processes of collective inquiry and action research to
achieve a better result for the student they serve‖ (Dufour, Dufour and Eaker 2008,
P.14).
Bani Kinanah Educational Directorate: is one of northern educational directorates
under the Jordanian Ministry of Education.
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1.8 Organization of the Study
This study is described in five chapters. Chapter one introduces the
background and the topic of the study, the problem of the study, the purpose and
research questions, significance of the study, limitation, definition of terms, and
organization of the study. Chapter two presents the literature review on PLCs.
Chapter three describes the methodology of the study, which includes the research
methodology, instrument, sample, and data analysis techniques. Chapter four
presents the findings of the study. Chapter five provides a summary, conclusion, and
recommendations for practice and research.
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Chapter 2: Conceptual Framework and Literature Review
2.1 Introduction
The main purpose of this chapter is to review studies that tackled educational
issues related to PLC. That includes defining the concept of PLC, its characteristics,
the importance of school culture and context in PLC, collaboration and isolation,
students’ achievements and professional development and school leadership. This
chapter includes the conceptual framework and literature review.
2.2 Conceptual Framework
2.2.1 What are Professional Learning Communities?
The past two decades have witnessed many arguments about the term
professional learning communities (PLCs), as defined in the educational lexicon.
Hord (1997) pointed to variation in educators’ understanding about PLCs and offered
three classifications. The first group viewed the PLCs as shifting classroom activities
and processes into the community by using material and human as available
resources. The second group viewed the PLCs as communities involved in
curriculum development and learning improvement. The third group viewed the
PLCs as engaging students, teachers and administration in learning. Thus,
researchers and educators have worked hard to present a unified definition of PLCs.
According to Dufour, Dufour and Eaker (2008), professional learning
community is when ―educators are committed to working collaboratively in ongoing
processes of collective inquiry and action research to achieve a better result for the
student they serve‖. Dufour, Dufour and Eaker (2008) determined the required
conditions to compose professional learning community within the school. They

8

specified that it is essential for educators to be committed, collaborate, and engage in
a continuous process of action research and collective inquiry.
The previous definition of PLCs parallels other researchers' definitions.
Astuto and colleagues (1993) indicated that within the professional community, not
only school students but also teachers and administration were treated as learned who
could share knowledge and learning. The majority of PLC definitions reflect the
teamwork nature of PLC and the importance of educator’s orientation toward
collaborative work. As cited in Cranston (2007), the school is a professional learning
community with a group of educators involved in teamwork. Educators should share
a set of values, norms and orientations about teaching, student and schooling. In
addition, the educator collaboration must foster interdependence (Achinstein, 2002;
Carpenter & Matters, 2003).
Hord (1997) explained that every word in the term of professional learning
community refers to a specific meaning and purpose. The word" professional" refers
to staff members who work in the school or district, share required knowledge,
follow particular ethics, and have the certification to work in the profession.
Moreover, the word "learning" refers to educators’ need to expand their learning and
enhance student learning. Finally, the word "community" refers to how a group of
members utilizes the principles of teamwork to achieve a common and shared goal.
2.2.2 Characteristics of PLC
Finding specified characteristics for professional communities was critical to
explaining ambiguity and mapping what was required to build schools as
professional learning communities. As for the characteristics of the PLC, Hord
(1997) cited five common themes of PLCs as follows: Supportive and Shared
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Leadership, Collective Creativity and Learning, Shared Values and Vision,
Supportive Conditions, Shared Personal Practice. Subsequently, Dufour, Dufour and
Eaker (1998) identified six characteristics of PLCs: shared mission, vision, values,
and goals; collaborative culture with a focus on learning; a collective inquiry into
best practice and current reality; action orientation where learning is by doing;
commitment to continuous improvement; and results orientation. These six
characteristics were used in this study as primary principles in implementing PLCs.
In general, the characteristics of PLCs raise many advantages for education:
1) identifying the general frame for the term professional learning communities that
facilitate the processes of implementation; 2) organizing teamwork and determining
the responsibility and role of each member; and 3) knowing that these characteristics
contribute to developing a new understanding of PLCs later on. Wald et al (2000)
stated the required components in building professional learning communities
through values, vision in conjunction with ways of relating and collaborative
learning groups.
2.2.3 School Culture and Climate in PLC
Many studies have confirmed the importance of culture and climate of the
school as essential components that foster the implementation of professional
learning communities. Additionally, the studies highlighted the impact of culture and
the climate on the students learning. Toole and Louis (2002) focused on the school
culture that forms the professional learning community. They presented three
concepts of school culture:1) a school culture that emphasizes professionalism that is
client-oriented and knowledge-based; 2) a school that emphasizes learning, placing a
high value on teachers’ inquiry and reflection; 3) and a school that is communitarian,
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emphasizing personal connections. To avoid the interchangeable use of climate and
culture, an understanding is needed of differences between the two terms.
Furthermore, Hoy and Hoy (2006) referred to the importance of climate and
culture and how simultaneously they form the general atmosphere within the school.
Climate and culture are crucial components because they draw up the daily
operations and activities in the school. Culture is common beliefs and thoughts that
appear in the school while climate is the pattern of behavior followed by people in
school. Hoy and Hoy explained that it is easier to control climate than culture.
Since culture is connected to norms, educators need to know the norms that
can enhance the school. As cited in Prosser (1999), there are ten norms that can
improve schools, these norms are: sharing goals, responsibility, collegiality,
continuous improvement, lifelong learning, risk-taking, support, mutual respect,
openness, and celebration and humor (Stoll& fink 1996).
On another hand, school culture not only can be shaped internally, because
the external surrounded has its impact. Prosser (1999) said that the pupils with their
social background and the outer context of the school can affect the school culture.
2.2.4 Collaboration and Isolation
Many studies indicated to the prominence of collaboration within the school
members and how it can impact the students' achievements. On other hand, studies
referred to disadvantages of isolation as one of the most critical obstacle to
educational reform. King and Newmann (2000) stated that teacher learning almost
occurs through the collaboration with experienced colleagues, and that can happen
inside or outside the schools. Lambert (1998) described PLCs as places where
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teachers involve in decision making, have a common sense of objective, participate
in collaborative work, and show responsibility toward their work and its outcomes.
With regards to the advantages of collaboration, Dufour, Dufour and Eaker
(2008) explained the benefits that teachers can gain from the collaborative culture
and systematic supports that rooted in PLC. These benefits are: First, all members are
able to talk and present ideas to resolve difficulties that facing teaching. Second, all
members have the opportunity of learning from colleagues. Third, the cooperation
among teammates toward achieving shared goals. Fourth, all members can gain
benefits through the involvement in students learning enhancement processes. Fifth,
all members can benefit from the accountability that drives everybody to participate
in the continuous improvement of their teams.
Staff members need training in how they can develop their collegiality and
professionalism to organize the collaboration within the team. As cited in Cox (2011)
development of collegiality and professionalism can be ensured through the applying
of some steps. These steps are: First, all staff members should ascertain the behavior
and conduct norms and manners of staff communication with each other, staff
communication with community, method of dispute resolving, method of sharing
information, and the process of staff meetings. Second, the involvement of students,
parents, and staff in the processes of shared decision-making and issuing the policies
and procedures. Third, set up an effective staff development that able to enhance the
student learning outcomes (Marzano, 2003).
In contrast, isolation treated as one of the obstacles that hinder the
development of the school. Dufour, Dufour and Eaker (2008) said described isolation
as the enemy of learning. Such metaphor summarized the negative impact that
isolation can bring to the education and how it is very dangerous as "enemy".
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Moreover, Cox (2011) explained that isolation of teachers through ignoring the best
methodologies indicate to a weakness in teachers collegiality and collaboration.
2.2.5 Students Achievement
Student achievement is one of the most important goals in education and
learning. Bitterman (2010) indicated to the student achievement as the fundamental
academic knowledge and skills that we expect our student to know and be able to do
within a specific subject or grade. Furthermore, many studies referred to the
relationship between the implementation of professional learning communities and
students achievements. Obviously, if we go back to the definition of PLCs, we will
see that Dufour, Dufour and Eaker (2008) mentioned that the core objective for
educators within PLCs is achieving better outcomes for their students.
In his study about the impact of professional learning community on student
achievement, Carter (2008) indicated to how professional learning communities and
the academic pyramid of interventions had a positive impact on student test scores in
reading and AYP status of the researcher’s middle school.
The study of Cox (2011) stated that professional learning communities can
stand as means to enhance the students' achievements by reinforcing the
collaboration of teachers and deal with the issues of professional development for
them. Moreover, the study explored how PLCs improved the student achievement in
mathematics.
In general, PLCs can bring many benefits for students. Hord (1997) stated
that PLCs can reduce the dropout and absenteeism rates, enlarge the equity in
learning, and enhance the outcomes of students in math, science, history, and reading
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than in traditional schools. In addition, PLCs can decrease the gaps of achievement
for students from different backgrounds.
2.2.6 Professional Development
Nowadays, schools focus on the professional development as a means of
delivering the required training, skills, and knowledge for their staff. Many studies
confirmed the impact of professional development on the performance of staff
members and students learning. In professional learning communities, the continuous
development of school staff member is an important feature to affect the students’
learning. Dufour, Dufour and Eaker (2008) said that educators who aim to teach their
students must be lifelong learners.
The first step in understanding the nature and the purpose of the professional
development program is to know its definition. Guskey (2000, p.4) mentioned that
professional development in education is the improvement of the professional
knowledge, skills, and attitudes of educators through a group of designed processes
and activities, to impact the learning of students. Such definition confirmed the
connection between the improvement of students learning and professional
development programs.
Many researchers explained how PLC can be a suitable environment for
professional development. For example, Rebore (2010) indicated to PLCs as the
most efficient structure for staff development because of the following reasons:


PLC is based on learning rather than teaching.



The existence of collaboration within PLC.



PLC views all members of the school community as learners.



Practicing self- accountability.
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Moreover, Joyce and show (2002) indicated to the essential elements of staff
development focused on student achievement. They identified four conditions that
must be available in staff development to affect the student learning positively. These
conditions are: (a) the existence of a community of professional who receive training
together, then practice and share the outcomes. (b) The importance of developing the
content that related to the curricular and instructional strategies, since that can impact
the student learning. (c) The program should make a change to increase the ability to
learn, knowledge and skills of the students. Such change should include the content,
strategies and social climate of the school. (d) The processes of staff development
enable educators to develop the skills to implement what they are learning.
Therefore, it is beneficial to shed some light on the required components for an
effective professional development program.
In general, the professional development programs should tackle the nature of
teachers as adults. Knowles (1984) identified the Principles of adult learning. These
principles are:


Adults have the tendency need to be self-directed.



Adults bring their life experiences that can impact the learning
positively.



Adults need to learn to solve real-life problems.



Adults want to apply the knowledge immediately.



Adults are internally motivated.

Regarding the process of designing an effective professional program, it is
important to arrange all required procedures and preparations. For instance, Rebore
(2010) indicated six steps that necessary to develop a professional learning program
to ensure the occurrence of effective learning for staff members. These steps are:
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first, identifying the school district goals and objectives as groundwork for the
program. Second, conducting needs assessment to what should be delivered to the
staff members. Third, setting up staff development goals and objectives. Fourth,
designing a professional development program according to the needs of the staff.
Fifth, implementing the planned program. Sixth, evaluating the program.
2.2.7 School Leadership
Many studies indicated to the role of the school leaders in building,
supporting and maintaining the professional learning communities. Moreover,
studies explained the correlation between school leadership and the effectiveness
professional learning communities. For example, Carpenter (2015) concluded that
the effectiveness of professional learning communities and the existence of positive
school culture are related to the school leader efforts in building supportive and
shared leadership structures. Carpenter (2015) also emphasized the necessity of
collaboration between leaders and teachers in creating the policies and procedures
that enable teachers to have leadership responsibilities. Such responsibility will affect
the school improvement.
The sustainable school leadership appeared as concept that related to
professional learning communities. Cook (2014) stated the importance of having a
sustainable leadership that mainly characterized with shared decision-making
between all members of the learning communities. He said that sustainable
leadership can sustain students learning enhancement as well as teachers'
professional growth.
It is important to know the methods of achieving sustainable school
leadership. Cook (2014 ) conclude the requirements of having a sustainable school
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leadership: First, the shared decision making can support the implementation of
leadership skills, and lead to a better understanding of the obstacles that related to
sustainable school leadership. Second, promoting professional learning community
for all related members is important to sustain the school leadership since it can
affect leadership culture. Third, the availability of a professional learning community
that develops leads to sustainable leadership.
In general, principals want to know the ways of supporting the professional
learning communities. Duling (2012) specified three essential leadership dimensions
that can support the professional learning communities, these dimensions are: First,
The principal’s knowledge and involvement in curriculum and instruction. Second,
The principal’s knowledge and involvement in the assessment program. Third, The
principal’s influence on organizational culture. Such dimensions highlighted the role
of the school principal in supporting the professional learning communities.
Hill (2009) stated that, principals who demonstrate personally and stand as an
exemplary model for their expectation of others, principals who can establish an
agreement about a group of values, and who can work collaboratively with staff, can
lead the school that operates as strong learning communities. Furthermore, Mohabir
(2009) identified four successful strategies for the school principal, to foster the
implementation of professional learning communities within the school. Figure 1
shows these strategies.
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building staff capacity

establishing a shared
educational purpose

planning for de-privatization of
practice and data collection and
analyses

incorporating trust-building
activities at meetings,

Figure 1: Successful Strategy for the School Principal

Source: Mohabir (2009, p.9)
Scoggins (2008) concluded that to achieve a higher level of PLC, the
principal of capacity building should work collaboratively with the staff of the school
to establish a PLC. During the operation of professional of professional learning
communities, school principals encounter some challenges that related to their role.
Mohabir (2009) mentioned the difficulties that related to the role of the school
principal in the implementation of professional learning communities. These
difficulties are: first, selecting a goal. Second, strengthening the coaches’ leadership
skills. Third, developing strategies that would encourage staff to engage in authentic
participation. Fourth, scheduling time for longer and more meetings.
Dufour, Dufour and Eaker (2008) mentioned three rules can be followed by
principals to deal with the difficulties and challenges of such position. First,
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principals should realize their primary responsibility within their schools. Second,
principals should distribute the leadership within their schools. Third, the necessity
for alignment between the school structure and culture with the school core purpose.
2.2.8 Literature Review
This section presented reviews of eight related research studies. In general,
these studies focused on the extent of practicing PLCs within the schools and
considered the elements that impact the implementation of PLCs. Additionally, some
studies aimed to explore the effect of professional learning communities in changing
the culture of the schools. The following are the studies:
Curry (2010) tried mainly to examine the following four categories
descriptively: first, the differences in the implementation of PLCs components
between elementary and secondary teachers and administrators. Second, the
relationship between demographic characteristics and teacher implementation of
PLCs components. Third the impact of teachers' perceptions of efficacy based on
their involvement in professional learning communities and identified whether such
involvement affected their self-efficacy in a positive or negative manner. Fourth, the
implementation of PLCs components by principals and assistant principals. The
sample that used in this study was200 secondary teachers from 5A public school
and200 elementary teachers. Curry (2010) found out that the existence of differences
between elementary and secondary teachers in the implementation of PLCs
components and perceptions of self-efficacy. In addition, structural differences could
explain such differences, and the efficient operation for PLCs can minimize the
differences.
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Padilla (2013) studied qualitatively the implementation, complications, and
implications that related to professional learning communities as a means of reform,
for 6 secondary site leaders in the Southern California region. The study attempted to
determine the main challenges and barriers in these sites and to know the successful
strategies to overcome those challenges. The results of this study included five
conclusions that needed to implement the PLCs successfully;
1) the building of community and relationships must be the first step for the
large secondary sites leaders.2) the necessity of sharing leadership responsibility
among the administrators of professional learning communities and other
stakeholders.3) The Integral PLC components may vary by site. 4) Leaders have to
arrange continuous professional development programs that related to the staff needs.
Another study carried out by Deffenbaugh (2011) aimed to explore the
implementation of the dimensions of a professional learning community in a specific
group of schools. The researcher used the descriptive approach for this study. The
participants of the study were the teachers who participated in the Missouri
Professional Learning Communities Project from the 2007-2008 to the 2009-2010
school years. The researcher selected only the schools that have the same principal
during the three years. The results indicated that any school reform must be done
within the school itself. Also, the school should learn from its mistakes and should
find the solutions.
Moore (2010) conducted a mixed method study to investigate the following:
first, do leadership practices impact implementation and sustainability of PLCs?
Second, the relationship between a schools’ PLC and a school’s climate? The study
conducted in two rural elementary schools in South Carolina. The findings showed
that the implementation and sustainability of PLCs strongly connected to the
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leadership practices within the school. Also, the implementation of PLCs can affect
the school climate positively.
In another mixed method study, Bitterman (2010) explored the teachers'
perception of the impact of professional learning communities on teaching and
learning. The researcher selected three middle science schools. The researcher used a
survey as a quantitative method, and the participants in that survey were the teachers
of seventh-grade science learning communities. Furthermore, the researcher used the
interviews for the qualitative method. The results of this study were compatible with
the idea that professional learning communities can enhance the processes of
teaching and learning. The study concluded that to implement the professional
learning effectively; we need motivation and tendency toward learning, adequate
organizational support, enquiry orientation, and the importance of planning and
development.
The study of Watts (2010), tried mainly to identify the relationship between
professional learning communities and school-based change. The researcher sampled
three cases (K-9) taken from different schools. The researcher used semi-structures
interviews questionnaire as instruments in this study. The results of the study focused
on the role of the school leader within the professional learning communities, and
how his efforts are crucial for the continuity of PLCs. The results stated that some
conditions must be available in the leader, these conditions are: first, the extent of
accessibility and support that the leader presents to the students and the staff. Second,
the extent of shared leadership that the leader allows within the school. The extent of
leader support for collaboration among the staff members. The extent of leader
support for shared commitment.
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In a study conducted by Al-Dhaheri (2013) aimed to identify the extent to
that the characteristics of professional learning communities were found in cycle one
schools in Al Ain (UAE) from the teachers’ perspective. The sample of this
quantitative study was 229 teachers. The results indicated a high extent of practicing
for the characteristics of PLCs among teachers.
The study of Al Taneiji (2009) examined the extent to that professional
learning communities characteristics were evident in some elementary and secondary
(UAE) schools. The researcher used mixed methods for this study. The sample size
for the quantitative method was fifteen elementary and secondary schools. While for
the qualitative method, the researcher interviewed three teachers from six schools.
The findings of the quantitative data showed that only two characteristics for PLCs
out of six existed in the schools. These two characteristics are: the existence of
supportive and shared leadership and the presence of the supportive structure. On
another hand, the interview showed the absence of teachers' contribution in
developing the statements of school vision, and the lack of understanding of these
statements among teachers. The researcher indicated to the necessity of developing
the professional learning communities in UAE schools.
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Chapter 3: Methodology
3.1 Introduction

The purpose of this research is to explore the extent of practicing the different
components of PLCs at the Bani Kinanah secondary schools. This chapter includes a
description of the research methodology, population and sample, the instrument and
its validity and reliability, procedure, and the statistical methods used to analyze the
results.
The study addressed the following research questions:
1- To what extent do Bani Kinanah educators practice the different components
of PLCs?
2- Is there any significant difference in the extent of practicing the different
components of PLCs between female and male schools?
3- Are there any obstacles that hinder the implementation of PLC characteristics
at the Bani Kinanah schools?
3.2 Research Design
The researcher in this study used the mixed approach between quantitative
and qualitative methods. The quantitative method is the process of numerical data
collection and analysis, that useful in describing, explaining, predicting or controlling
phenomena. While the qualitative method is the process of collection non numerical
data about particular phenomena and gaining more deep comprehension about it after
doing analysis and interpretation for data (Gay, Mills, &Airasian, 2009).
The researcher aimed by mixing the approaches to validate the quantitative
results about the extent of practicing the different components of PLCs among

23

educators. The research design helped in answering the three research questions. In
the first question, the extent of practicing the different components of PLCs by
educators was identified. For the second question, the difference in practicing the
components of PLCs was correlated statically with the genders of educators. Finally,
the third question described the obstacles that hinder the implementation of PLC
characteristics in the schools.
3.3 Population and Sample
The population of this study was 36 secondary schools at the Bani Kinanah
educational directorate. For the quantitative approach, the researcher sampled all the
population. The number of participants in these schools was 1110 educator, 514 male
596 female educators, so all educators participated in this study. The number of
participants who answered the questionnaire was 401 and 437. After removing three
invalid questionnaires, the researcher entered 435 questionnaires to the SPSS.
For the qualitative approach, four schools were participated, two female
schools and two male schools. In every school, one principal/vice principal and two
teachers / non administrative staff members have been interviewed. In addition, the
researcher applied one experimental interview with a school principal before the
main interviews. The following is a biography brief of interviewees in the study.
P1 is a male geology teacher with fifteen years’ experience. He served as a
science teacher in the primary education for three years, and twelve years in the
secondary education.
P2 is a male vice principal; he has a Bachelor degree in Professional
Educational and higher diploma. He has twenty-five years of experience, fifteen
years as a teacher and ten years as a vice principal.
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P3 is a male new teacher of History with one year of experience only. He has
a bachelor's degree in history. The researcher could explore through p3 how the other
teachers handle with the new teachers as a new staff member.
P4 is a male Teacher of Islamic studies, and he has Ph.D. in measurement and
evaluation. His experience twenty-three years, thirteen years in Jordan and ten years
outside Jordan.
P5 is a male school principal with Twenty years of experience. He has a
bachelor degree in history and master of psychology. He has fourteen years of
experience as a teacher and six years as a school principal.
P6 is a male Chemistry teacher. He has eighteen years of experience. He has
Bachelor of Chemistry, higher diploma in education a Master degree in Methods of
Teaching.
P7 is a female school principal with twenty-three years of experience. She has
Bachelor of Chemistry, higher diploma in education. She worked as a teacher, vice
principal and principal in both secondary and primary schools.
P8 is a female teacher of geography. She has a bachelor degree in geography
and master degree in Counseling Psychology. Her experience is eighteen years as a
teacher.
P9 is a female social worker with eight years of experience. She has a
bachelor degree in counseling psychology.
P10 is a female school principal with twenty-one years of experience. She has
Bachelor of Islamic Studies and a higher diploma in education. She worked as a
teacher for ten years, four years as vice principal and as principal for seven years in
secondary schools.
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P11 is a female teacher of agricultural science with six years of experience.
She has a Master degree in agricultural science. She worked as a supervisor of
talented students' room.
P12 is a female teacher of math. She has ten years of experience. She has
Bachelor of math and, higher diploma in education.
3.4 Instruments
3.4.1 Questionnaire
For the quantitative approach, the researcher developed a questionnaire of
eight parts after a deep revision to the definition and characteristics of PLCs that
mentioned in Dufour, Dufour and Eaker (2008). In the first part, the researcher used
6 questions for the participants' information as following: Type of the school (male
or female), the academic qualification, the years of experience, the age, and the
career of the educator. In the second part, the researcher developed six items to
investigate the extent of having a shared mission, vision, values and goals at school,
that all focused on student learning. In the third part of the questionnaire: the
researcher developed six items to investigate the extent of collaborative culture
availability (teamwork); with a focus on art the researcher developed learning among
the staff members. In the fourth part of the questionnaire, the researcher developed
four items to investigate the extent of conducting a collective inquiry by staff
members into best practice and current reality. In the fifth part of the questionnaire,
the researcher developed four items to investigate the extent of implementing
learning by doing concept among the staff members. In the sixth part of the
questionnaire, the researcher developed five items to investigate the extent of
commitment to continuous improvement among school staff. In the seventh part of
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the questionnaire, the researcher developed five items to investigate the extent of
documenting the results of all activities at school. In the eighth part of the
questionnaire, the researcher developed eight items to examine the role of the school
principal. This questionnaire consisted of 44 items, the parts from 2 to 8 were rated
on a five-point Likert-type scale: (1) = strongly disagree, (2) = disagree, (3) =
Neutral, (4) =Agree and (5) =strongly Agree. The instrument was scored by
calculating the means and standard deviations for the items that comprise each part
(See Appendix C& D).
All the items of the questionnaire were built upon the components of the PLC
and designed in a way that is created items in line with the PLC components. The
questionnaire items cover all the six main components as mentioned previously.
3.4.2 Semi- Structured Interview
For the qualitative approach, this study used semi- structured interview. The
questions of the interview selected according to a deep review of the literature (See
Appendix E). The researcher implemented the essential principles of the interview as
he learned from the related resources, and all interviews were recorded and
documented. Before the interview, the researcher ensured that timing and the
location are suitable and comfortable for the interviewee. During the interview, the
researcher motivated the interviewee to speak freely. The researcher stopped the
interviewee when he felt that there was a need to get more clarification on any
related issue. The duration of each interview was 30 to 35 mints.
3.5 Validity
For the quantitative approach, the researcher confirmed the validity of the
questionnaire by presenting its statements to the professors of education faculty who
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have the expertise to review the questionnaire. The professors checked whether the
statements of the questionnaire were relevant to the purpose of the study, clear, and
written in an appropriate and correct language. In lights of these comments and
feedback from the professors, the researcher made the adjustments as required.
The questionnaire was originally developed and written in the Arabic
language to be more suitable for the participants who all are native speakers of
Arabic. The researcher translated the questionnaire into English under the
supervision of thesis supervisor. In addition, the Arab version was validated by three
bilingual professors.
For the qualitative approach, the researcher reviewed the questions of the
interview through consulting the supervisor and three teachers to check clearness,
validity of required. In addition, the researcher checked the trustworthiness of the
qualitative method. Krefting (1991) mentioned that trustworthiness consists of the
truth value, applicability, consistency, and neutrality.
Therefore, the researchers checked the truth value, applicability, consistency,
and neutrality. Truth value enabled the researcher to be confident with the truth of
the interviews results. The researcher used the repetition and reframing of the
questions, and the follow-up questions through the interview techniques.
Applicability means the ability to generalize the findings to other population
(krefting, 1991). Thus, the researcher did not implement the applicability because the
purpose of this study is not to generalize the findings to other context.
Regarding the consistency, the researcher checked if the finding would be
consistent if the questions replicated in a same context. Krefting (1991) indicated that
peer examination is one of the strategies that can help to check the consistency. For

28

that reason, the research plan and questions were examined by the supervisor of this
research. Moreover, the researcher followed the neutrality to ensure that questions
and other procedures are free from bias.
In addition, the researcher adopted all the ethical procedures to carry out the
study and made sure that all the instruments are valid, reliable and truthful. The
researcher implemented the needed interviewing skills and demonstrated that through
a trail interview with a school principal. During the interviews, the researcher used
the Arabic language because all participants are native speakers of Arabic. The
researcher used audio file format for recording all interviews, to avoid the missing of
any data.
3.6 Reliability
To assess the reliability of the tool, the Cronbach's alpha coefficient was
calculated for the items of the questionnaire. The table below shows these
coefficients that were considered appropriate for this study.
Table 1: Cronbach's Alpha Reliability Test
Subscales
The extent of having a shared mission, vision, values and
goals at school, that all focused on student learning
The extent of collaborative culture availability
(teamwork), with a focus on learning among the staff
members
The extent of conducting a collective inquiry by staff
members into best practice and current reality
The extent of implementing learning by doing concept
among the staff members.
The extent of commitment to continuous improvement
among school staff.
The extent of documenting the results of all activities at
school

N of
items
6

Cronbach's
Alpha
0.85

6

0.74

4

0.87

4

0.81

5

0.88

5

0.82
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The role of the school principal
Total items

8
38

0.93
0.96

As Table 1 shows, the overall reliability coefficient for the extent of
practicing the different components of PLCs at the Bani Kinanah secondary schools
was 0.96 that indicates high reliability since it is between -1 and 1.
3.7 Procedures of the Study
To facilitate the task of the researcher, the College of Education at United
Arab Emirates University issued a letter addressed to Bani Kinanah educational
directorate (Hashemite Kingdom of Jordan) as shown in (Appendix A). According to
that previous letter, the director of Bani Kinanah educational directorate issued
another letter, that helped the researcher to access the schools and the participants
easily and smoothly (See Appendix B). After finishing the required approval
procedures, the researcher distributed 1110 copy of the questionnaire (514 for male
secondary schools and 596 for female secondary schools) at the Bani Kinanah
educational directorate public schools. Furthermore, the researcher held the
interviews in two female schools and two male schools. In every school, one
principal/vice principle and two teachers have been interviewed.
After completing the processes of distribution the questionnaires and the
holding the interviews that took three weeks, the researcher coded all questionnaires
and interred them to SPSS statistical program to get required data for analysis at the
following stage. Also the researcher started the qualitative analysis for the
interviews.
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3.8 Data Analysis
The data obtained from the questionnaire were coded and changed into
numbers and the numbers were entered to Statistical Package for the Social Sciences
(SPSS 22.00). The reliability was calculated by Cronbach's alpha that is the most
common measure of scale reliability to measure the internal consistancy of the
questionnaire.In addition, the mean score and standard deviation were calculated and
presented into tables to answer the first two research questions.
Regarding the data collected by the interview questions, the responses were
collected into meaningful units by assembling the significant statements elicited from
the participants. These meaningful units, in turn, were clustered in core themes
allowing for the emergence of common larger units of testing and proving that the
linkages between the concepts apply to the majority of the participants (Bernard&
Ryan, 2010).
In order to analyze the qualitative data in this study, the researcher used the
steps in analyzing qualitative research data that mention in Gay, Mills, &Airasian,
(2009). First, the researcher became familiar with the data through listening to the
recordings and writing the verbatim of participants. Second, the researcher examined
the data in depth and describing them. Third, the researcher classifying data by
categorizing, coding, and grouping them into themes (Gay, Mills, & Airasian, 2009).
3.9 Ethical Considerations
Before starting the data collection process, the researcher informed all
participants about the purpose of the study, as well as, the questionnaire included a
brief about the purpose and the nature of the study. The researcher assured to the
participants that their participation is voluntary, and they have the right to reject the
participation without any consequences or effects on their careers. Furthermore, the
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researcher emphasized that the data from this questionnaire will be treated
confidentially and will be used only for the current study. The contact information of
the researcher has been given to the participants in case they want to inquire about
the result and the finding of the research. For the qualitative method, the researcher
developed consent and got the approval of all interviewees, and all of them signed
and agreed the audio recording of the interviews. All recordings and consents are
kept confidentially with the researcher.
3.10 Limitations of the Study
This study is limited to Bani Kinanah secondary schools in Jordan in the
academic year 2015-2016. Also, the results are limited to the public secondary
schools in the same area, and cannot be generalized to the private schools in the same
districts or other Educational Directorates in Jordan. The aim of this study was to
identify the extent of practicing the different components of PLCs at the Bani
Kinanah secondary schools that was assessed by two methods: first, the responses of
educators to the questionnaire that can be influenced by their personal evaluations,
current situations, and job satisfaction. Second, the qualitative interview, that can be
affected by level of teacher's honesty, openness and their willingness to share
opinions. Furthermore, the quality of information from teachers depends on the skills
of the researcher in managing the interviews. Such limitations are common in all
mixed approach studies.
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Chapter 4: Findings
4.1 Introduction
The aim of this research study was to investigate the extent of practicing the different
components of PLCs at the Bani Kinanah secondary schools, through utilizing mixed
method approach to answer the following question:
To what extent do Bani Kinanah educators practice the different components of
PLCs?
Is there any significant difference in the extent of practicing the different
characteristics of PLCs between female and male schools?
Are there any obstacles that hinder the implementation of PLC characteristics at the
Bani Kinanah schools?
The researcher used a scale to interpret the degree of the responses as shown in Table
2. This interpretive measure scale for ranking the scores has been used by some
researchers and recommended by some educators.

Table 2: Interpretive Scale for the Scores Degree
Mean Score
1-1.79

Degree
Very low

1.8-2.59

Low

2.6-3.39

Moderate

3.4-4.19

High

4.2- 5

Very High
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4.2 The Quantitative Data
4.2.1 Result of Question One
The first question was to what extent do Bani Kinanah educators practice the
different components of PLCs? To answer this question, a means, and standard
deviations were calculated for six items, the six characteristics of professional
learning communities. Table 3 shows the mean scores and standard deviations of
educators' practices to the different components at the Bani Kinanah ranked in
descending order:

Table 3: The practice of PLCs Components
Item
1- The extent of having a shared mission, vision, values, and
goals at school, that all focused on student learning.

Mean SD Rank Degree
3.88

.737

3.85

.691

3-The extent of implementing learning by doing concept among
the staff members.

3.79

.736

4-The extent of collaborative culture availability (teamwork),
with a focus on learning among the staff members

3.74

.634

5-The extent of commitment to continuous improvement among
school staff.

3.51

.854

6-The extent of conducting a collective inquiry by staff members
into best practice and current reality

3.19

.933

Total items

3.66

.616

2-The extent of documenting the results of all activities at school

1

high

2

high

3

high

4

high

5

high

6

moderate

high

Table 3 shows that the mean score of educators practicing to the different
components of PLC was 3.66. The item with the highest mean was "The extent of
having a shared mission, vision, values, and goals at school that all focused on
student learning" with a mean of 3.88. This mean is high according to the scale
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(high= 3.4- 4.19). On the other hand, "the extent of conducting a collective inquiry
by staff members into best practice and current reality" occupied the last rank with a
mean of 3.19. This mean is moderate according to the scale (moderate= 2.6-3.39).
Furthermore, Mean and standard deviations of each part were calculated as
following:
Part 2: The extent of having a shared mission, vision, values, and goals at school,
that all focused on student learning.
Table 4: The Extent of having a shared mission, vision, values, and goals at school
Item

Rank Degree

Mean

SD

1. There are some common educational values that all
members seek to achieve.
2.

4.02

.872

1

high

3. An annual meeting that includes all school members
holds to set the mission, vision, values, and goals at
school.
4.

3.97

1.019

2

high

5. The school members agreed on clear educational missions.

3.95

.912

3

high

6. We have a shared and clear vision, that written and known
by all members at our school.
7.
8. We have common goals that timed and cleared to all
members of the school.

3.95

.960

4

high

3.93

.900

5

high

9. All teacher and administrative staff participate in writing
mission, vision, values, and goals at school.

3.46

1.099

6

high

Table 4 shows that the item "There is a number of common educational
values that all members seek to achieve" received 4.02 as the highest mean, this
mean very high according to the five Likert scale (very high= 4.2 -5). In contrast, the
item "All teacher and administrative staff participate in writing mission, vision,
values and goals at school" was ranked last with a mean of 3.46. Although, this mean
still high (high= 3.4- 4.19).
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Part 3:The extent of collaborative culture availability (teamwork), with a focus on
learning among the staff members.

Table 5: Collaborative Culture
Item
1. Staff members talk with each other during the breaks
about teaching and learning issues, and far away from
social life.

Mean SD Rank Degree
high
3.88 .984
1

2. Every teacher knows his role within the team, and he
performs it without any contradiction with the roles of
others.

3.82

.923

2

high

3. Teachers exchange their experiences to improve the
performance to achieve a better learning for students.

3.78

.972

3

high

4. Teachers work as a team, and they avoid isolation.

3.69

.982

4

high

5. Every teacher knows the methods and techniques that
used by other teachers in teaching the students, never the
less of his specialty.

3.68

.914

5

high

6. There are a group of behaviors, concepts, and traditions
that hinder the teamwork.

3.62

.980

6

high

Table 5 shows that the Item "Staff members talk with each other during the
breaks about teaching and learning issues and far away from social life" was the
highest with a mean score of 3.88, this mean score is high (high= 3.4- 4.19).While
the item "There are a group of behaviors, concepts, and traditions that hinder the
teamwork" was ranked last with a mean of 3.62.This mean still high (high= 3.44.19).
Part 4: The extent of conducting a collective inquiry by staff members into best
practice and current reality.
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Table 6: Collective Inquiry practices
Item
Mean SD Rank
1
1. Teachers exchange the results of all learning 3.34 1.075
activities for the purpose of development.

Degree
high

2. Teachers conduct a collective inquiry into the current
reality of the school regarding teaching and learning.

3.19

1.107

2

moderate

3. Teachers design educational plans for each student
according to his learning needs.

3.14

1.127

3

moderate

4. Teachers conduct a collective inquiry about the best
educational practices and methods in teaching and
learning.

3.10

1.067

4

moderate

Table 6 shows that the Item "Teachers exchange the results of all learning
activities for the purpose of development" was the highest with a mean of 3.34 and
this mean is moderate (2.6-3.39). On the other hand, the item "Teachers conduct a
collective inquiry into the best educational practices and methods in teaching and
learning" was the lowest with a mean of 3.10 but this mean still moderate on the five
Likert scale (moderate= 2.6-3.39).
Part 5: The extent of implementing learning by doing concept among the staff
members.
Table 7: The Extent of Implementing Learning by Doing
Item
Mean
The teachers realize that their experience and 4.01
knowledge will increase when they apply the plans
and thoughts.

SD
.843

Rank Degree
1
High

The staff members use their learned experiences
through learning by doing, in the process of planning
and improving.

3.86

.897

2

high

The staff members transfer the visions and thoughts
into behaviors and actual practices in the school.

3.68

.935

3

high

The staff members tend to actual implementation and
avoid theorizing.

3.63

1.003

4

high
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Table 7 shows that the Item "The teachers realize that their experience and
knowledge will increase when they apply the plans and thoughts" was the highest
with a mean of 4.01, this mean is high (high= 3.4- 4.19). Meanwhile the item "The
staff members tend to actual implementation and avoid theorizing" was ranked last
with a mean of 3.63, that also high on the five Likert scale (high= 3.4- 4.19).
Part 6: The Extent of commitment to continuous improvement among school staff.
Table 8: The Extent of Commitment to Continuous Improvement
Item
Mean
1. The staff members committed to set continuous 3.82
improvement plans for the students' learning.

SD
.916

Rank
1

Degree
high

2. The staff members realize the effectiveness of
training and courses, in improving their
performance, to achieve better learning for
students.

3.63

1.016

2

high

3. The staff members participate in planning and
arranging the continuous professional development
programs.

3.42

1.087

3

high

4. The staff members analyze the impact of previous
strategies to know what was effective and what was
not.

3.37

1.044

4

high

5. The staff member receives a continuous training
within the school that has been arranged and
planned according to the needs of staff members.

3.30

1.118

5

moderate

Table 8 shows that the Item "The staff members committed to set continuous
improvement plans for the students' learning" was the highest with a mean of 3.82,
This mean is high on five Likert scales (3.4- 4.19). On the other hand, the item "The
staff member receives a continuous training within the school,

that has been

arranged and planned according to the needs of staff members" was the lowest with a
mean of 3.30, this mean is moderate (2.6-3.39).
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Part 7: The extent of documenting the results of all activities at school.

Table 9: The Extent of Documenting the Results
Mean
1. The staff members realize that results are the reliable 4.06
Item

SD
.796

RankDegree
1
high

evidence in order to observe the students' performance.
2. All results of activities are kept and saved on the school.

3.96

.864

2

high

3. All staff members are able to access and go through the
results.

3.78

1.018

3

high

4. The staff members depend on clear assessment results
for decision making process and improving their
practices.

3.75

.908

4

high

5. The staff members continuously assess all activities and
initiatives in the school.

3.73

.899

5

high

Table 9 shows that the Item "The staff members realize that results are the
reliable evidence to observe the students' performance" was the highest with a mean
of4.06, this mean is very high according to the five Likert scale (4.2-5). While the
item "The staff members continuously assess all activities and initiatives in the
school" was the lowest with a mean of 3.73, this mean is high (3.4- 4.19).
4.3 Result of Question Two
The second question was " is there a difference in the extent of practicing the
different components of PLCs between female and male schools?" the researcher did
a t-test analysis to find out whether there are significant statistical differences in the
extent of practicing the different components of PLCs due to Gender variables.
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Table 10: T-test results of the extent of practicing the different components of PLCs related
to their gender

Gende
r

N

Mean

SD

t

df

1.The extent of having a
shared mission, vision,
values and goals at
school, that all focused
on student learning

male
female

400
435

3.70
4.05

.774
.660

-7.008

833

Sig. (2tailed)
.000

2.The extent of
collaborative culture
availability (teamwork),
with a focus on learning
among the staff
members

male
female

400
435

3.62
3.86

.678
.569

-5.413

833

.000

3.The extent of
conducting a collective
inquiry by staff
members into best
practice and current
reality

male
female

400
435

2.95
3.42

.974
.835

-7.370

833

.000

4. The extent of
implementing learning
by doing concept among
the staff members.

male
female

400
435

3.68
3.90

.834
.615

-4.279

833

.000

5. The extent of
commitment to
continuous
improvement among
school staff.

male
female

400
435

3.31
3.69

.925
.741

-6.430

833

.000

6.The extent of
documenting the results
of all activities at school

male
female

400
435

3.70
3.99

.756
.593

-6.280

833

.000

7.The role of the school
principal

male
female

400
435

3.87
4.12

.821
.695

-4.792

833

.000

Total items

male
female

400
435

3.59
3.90

.668
.523

-7.342

833

.000

Table 10 shows there are statistically significant differences at (0.05) due to
Gender variable in favor of females. The mean of practicing the different
components of PLCs was 3.59 for male that is high (3.4- 4.19).While the mean of
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practicing the different components of PLCs was 3.90 for female that is also high on
the five Likert scale.
4.4 Results of the Qualitative Data
4.4.1 Result of Question Three
Question three "Are there any obstacles that hinder the implementation of
PLC characteristics at the Bani Kinanah schools?" the qualitative data revealed 9
themes that answered the third question in this study:
4.4.2 Unclear shared mission, vision, values and goals at school, that all focused
on student learning
The interview revealed a very critical issue that is unclear shared mission,
vision, values, and goals at school that all focused on student learning. Obviously,
the participants split into two groups: first the group of teachers who claimed that
they don’t know about the mission, vision, values and goals of their schools. This
group included P1, P2, P3, P4, P8, P9, and P12. Second, the group of principals and
vice principal who emphasized the existence of mission, vision, values and goals at
their schools. This group included P5, P6, P7, and P10 P11.
P1 stated that teachers never been told about the mission, vision, values and
goals of the school. Also, he said "we never hold a meeting to write down the
mission, vision, values and goals for our school, I can generalize that for all schools
of the directorate." furthermore, P2 clarified the absence of the mission, vision,
values and goals of the school. He said, "Honestly I cannot say that we have a clear
vision for all staff." P3 explained that everybody can see the mission, vision, values
and goals written at the entrance of the school but unfortunately we don’t practice
them.
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On the other hand, P5 said "yes we have a group of goals that we are trying to
achieve by applying different strategies" .P5 stated that "our vision is to prepare a
skilled generation who able to solve the problem of future." Paradoxically, P8 who
work in the same school of P5 mentioned an entirely different vision. P8 said, "our
vision is to create a contemporary generation who respect the originality and able to
cope with difficulties."
4.4.3 Isolation of educators
All participants agreed the need to enhance the effectiveness of teamwork
among school since it is important to encounter the difficulties and to improve the
work environment. P1 explained that teamwork occurs at the minim level, and this is
not compatible with the recommendations and strategies of the Ministry of Education
that call for teamwork. P2 said, "We have evidence of collaboration in our school,
teachers and administration cooperate in planning, but the problem is in transferring
the plans into real practice." P3 as a new teacher mentioned that he never been
invited for observation to gain some skills that related to teaching.
P4 described that we have a random teamwork among each other. P5 said
that "we have teamwork in our school, but at the same time we have some related
difficulties." P6 emphasized that some people don’t prefer to work as a team, he said
"if we want to work efficiently we should include them" .P7 indicated how teamwork
is crucial in schools mainly between teachers of the same specialty. She mentioned
that "teachers can exchange experience and help each other." P8 stated that 80% of
staff members work as a team. Also, she focused on the importance of motivation to
ensure a continuous teamwork. P9 said, " the majority of teachers in my schools
practicing the principle of teamwork, but I cannot deny the presence of some
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obstacles." P10 as principal stated that only half of staff members work cooperatively
and that came from many reasons. P11 clearly describe the teamwork in the school
where she works as" extremely poor". P12 mentioned that less than 50% of staff
members worked as a team.
The interviews explored some reasons for the isolation among teachers as
well as the obstacles that are facing teamwork in the schools. P1 said that there was
an apparent isolation among teachers and administration of the schools. Also, he
explained how teacher sees the administration as mistake hunter. He indicated to the
importance of the stakeholder's interference to organize the relationship between
educators and principals.
P2 saw that reasons behind isolation and lack of teacher's desire to work as a
team member is related to the nature of the teacher. He said that such teachers " even
not responding to the motivation that been given by the principal." Also, P3 saw that
the pressure of the work, lack of available time, and lack of teacher willingness to
carry more responsibilities, are the reasons for teacher's isolation and avoiding the
involvement in the teamwork. P4 said " I know some teachers who were keen for
cooperation when they reached to our school, but they disappointed by people who
don’t prefer the teamwork.P5 indicated to how some teacher tried to resist the
principal attempts when he directed the teachers to operate their activity according to
the concept of teamwork. He said, "Some teachers insist on staying isolated."
P6 explained that teachers who don’t want to work as team members, still
suffered from the impacts of the traditionalism. Also, he described that as
fossilization in the past. P7 clarified that" teachers sometimes avoid the team work
because of personal or family reasons." P8 identified the obstacles of teamwork as
following: teacher's social background, the external problems for the teacher, the
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absence of financial motivation, and the lack of legislations that enforce the
teamwork among teachers. P9 stated that "the huge amount of responsibilities that
teacher needs to accomplish, prevent her/him to interact with other teachers". P10
determined that the personal conflicts among teachers could hinder the teamwork.
Also, she said, "I know some people in the school who don’t like the success."
P11 said that "lack of initiative, Thwart of creative ideas, lack of internal and
external motivation, can explain the difficulties of teamwork among teachers".
Finally, P12 said that "teamwork as skill came from the family, and it's hard to
change the attitude of those who are not familiar with teamwork."
4.4.4 The Absence the Collective Inquiry
The answers of all participants referred to the absence the collective inquiry
by staff members into best practice and current reality.
P1 emphasized that teachers consider the collective inquiry as a terrible
burden for them. Also, they see it unproductive for the students. He said, "I feel that
teachers work in the same way every year without any real enhancement." According
to P1, teachers only worry about the completion of the curriculum within a timetable
nevertheless of the method; they present the information to the student in a
traditional and didactic manner. Teachers only want to accommodate the principal of
the school.
P2 and P4 explained that collective inquiry needs to be activated in the
school, because staff members are only wasting the time in discussion about it during
the meetings, without any implementation. P2 said," some teachers tend to apply
learning activities without planning because they think it is not necessary for them to
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plan." P3 as a new teacher said, "I never been told about the collective inquiry or
received any training in this regard."
P5 and P6 mentioned every year they hold a baseline test for the new
students, to know their level in English math and Arabic language. Afterward, they
set an adjustment plan for each student, but their biggest problem is the inaccurate
implementation for the plans.
P7 confirmed the lack of teachers' participation in the collective inquiry. She
said: "not all teachers involve in this work because of work pressure." P8 clarified
that all new approaches call for the importance of collective inquiry in education, but
that depends on how the teacher will use it in a proper way.
P9 mentioned, "I know that teacher in our school practice the collective
inquiry to find solutions for our current problem, but I am wondering why we don’t
use these solutions."
P10 emphasized that only the teachers, who believe in teamwork, implement
a proper form of collective inquiry. P11 said, "I feel that schools implement the
concept of collective inquiry in a random way, I think teachers need extra training for
that." Finally, P12 indicated to the necessity of principals' observation to urge
teachers for collective inquiry.
4.4.5 Obstacles that facing Learning by Doing
All participants agreed on the importance of learning by doing as it can
improve their performance. In general, teachers prefer to learn through their
experience, but the main problem still the gap between theory and practice. The
participants mentioned three types of answers that related to obstacles of learning by
doing among the participants.
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First, P1, P2, and P3 indicated that some teachers are practicing the concept
of learning by doing individually. Also, they ensured the importance of training and
teamwork .P1 said: "Teachers need an organized work environment to increase the
productivity."
Second, P4, P10, P11, and P12 referred to the obstacles that may face the
implementation of resulted ideas from learning by doing, such as the lack of logistic
support, and the lack of moral incentives for teacher's participation in different
activities. They explained how that could lead to disappointment, negativity,
preventing the initiatives, and routine. P 12 said, "All teachers realize how their
experience and knowledge will increase when they apply the plans and thoughts, but
we need to remove all obstacles to make that useful."
Third, P5, P6, P7, P8, and P9 agreed how all teachers learn more from the
educational field, and how all professional development programs must simulate this
idea. P5 said," I observed the tendency among teachers to learn from their daily
problems and interaction with students."
4.4.6 Weak Commitment to Continuous Improvement
All participant indicated that teachers don’t show commitment to continuous
improvement in an organizational method, except few number of teachers who try to
do that individually. Even for those who want work efficiently, they encounter many
obstacles such as the crowded classrooms, the ratio of class for each teacher,
uncomfortable class environment (mainly the hotness and coldness), and
uncomfortable school facilities, that all can hinder the delivery of high quality of
education.
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For example, P4 stated that "commitment is only a nice symbol in our
schools, but not in the reality." p1 indicated to the absence of formal observation on
professional development programs, and the joining of these programs is optional.
P12 said we never hold any internal training program in our schools.
4.4.7 The Lack of Results Documentation
The answers of participants about this topic reflect the lack of clarity about
the purpose of documentation of the results. P1 referred to lack of results
documentation except that involved in students' exams. P 2 explained that teachers
do the documentation to satisfy the principal supervisors who visit them, that only
done in an artificial manner since they don’t use the result of planning. P3 clarified
that "although documentation is compulsory according to the MOE regulations,
teachers do that in a false way." P 4, P 5, and P6 indicated to the gap in the
documentation, and how teachers neglect documentation of the results. P 6 said "we
have teachers who are distinguished by their performance, but they don’t have the
required skills for results documentation. On another hand, we have teachers who
know how to document while their performance is not distinguished".
Some participants indicated to the reasons of this lack.P8 explained that
teachers don’t have time to record all activities. Also stated that they don’t have an
organizational method for documentation among schools. P 9 said our teachers are
very busy, they need the motivation". P10, P11, and P12 clarified how they tried to
invest the results in planning, but they failed because of centralization. Schools
cannot exceed the instructions of MOE.
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4.4.8 The behavior of the school principal
All participant emphasized that school principal is playing a significant role
at the school. P1 indicated that principal can enhance the school when he has a clear
vision about the school leadership. P 2 said: "I think principal needs to communicate
with all staff members, and he must be flexible while leading the school." P 3
Describe how the school principal supports him as a new teacher by giving him the
required direction and information. P 4 explained how the principal must know about
the community inside and outside the school to handle the difficulties. P 5 and P 6
saw that the success of the principals depended on the self-monitoring and the desire
to learn new things to develop the leadership skills. P 7, P10, P11 and p12 mentioned
that principal initially must arrange all the teachers' requirements for students
learning. P 8 said "I feel that principal should give the teachers the opportunity to
present their ideas and initiatives". P 9 indicated that the active principal is the one
who know his ability and know the skills of others.
4.4.9 Ineffective Professional Development Programs
All participants unanimously agreed on the importance of professional
development training courses. They also referred to many problems related to these
courses. These problems are: first, the absence of internal training courses inside the
schools, these courses can be held at the main directorate building. Second, the lack
of teachers' participation in planning for these courses. Third, professional
development courses do not cover the different needs of teachers. Fourth, the timing
of these courses is not suitable for the teacher, because it is after duty and teacher.
Fifth, the absence of financial compensation for attending these courses. Sixth, the
continuous repetition in the topic of these courses. Seventhly, these courses
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sometimes could be imported from other countries, and cannot be implemented
within the Jordanian context. Eighthly, the absence of following up for teachers after
attending these courses.
P8 said, "Professional development courses are useless, they did not change
the performance effectively." P9 said, "I never received any incentives for attending
the development courses."
4.4.10 Logistics Obstacles that facing professional learning communities in Bani
Kinanah
Participants mentioned some obstacles that facing education at the Bani
Kinanah directorate. P1mentioned that the crowded classrooms, the ratio of class for
each teacher, uncomfortable class environment (mainly the hotness and coldness),
and uncomfortable school facilities, are some of the obstacles that hinder the
education in Bani Kinanah.
P2 stated that some obstacle related to the mentality of teachers. He said,
"Some teachers perceive the new technology as a useless method that cannot impact
the learning of the students." P3 clarified that the financial income for teachers in
comparison with other professions stood as an obstacle in front of the educational
development. P4 explained how the standards of Jordanian universities admissions
affected students focus on getting grades and ignoring the acquisition of other skills.
P5 stated that the socio-economic status of teachers had been changed because
teachers sometimes need to work after duty time in professions that not related to
education, to face their financial difficulties. P6 indicated to the importance of
enhancing the standards of teachers' selection and employment because some current
teachers don’t have the required skills to perform their crucial responsibility.
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P7 said, "I think the communication between us as teachers and the outside
community is not enough." P8 mentioned that some teachers focus on their salary
and forget their initial task as educators. She added that the private tuition is a very
critical phenomenon that must be solved. P9 stated that we need to restore the
prestige of the teacher. P10 explained that teachers' impact with the community
norms and cultures, and all negative or positive phenomena could be shifted inside
the schools and affect the relationship between teachers, principals, parents, and
students. P11 said, "Some parents don’t know about the real purpose of education
and the new developments in education." P12 indicated to a change in view toward
education between past and present.
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Chapter 5: Discussion and Recommendation
5.1 Introduction
The purpose of this research was to explore the extent of practicing the
different components of PLCs at the Bani Kinanah secondary schools. This chapter
includes the discussion of the results of the study. The discussion will be according
to each of the three questions. Finally, the researcher provided the recommendation
for implementation and further research.
5.2 Discussion of Research Question One
The qualitative data of this study revealed that the extent of practicing the
different components of PLCs at the Bani Kinanah secondary schools was high, since
the mean score for all components was (3.66).However, the previous mean still
indicates to the existence of some problems that related to the implementation of the
components of PLCs. For example, this study could find through the qualitative
method that schools still need to focus more on participation by all educators in
writing mission, vision, values, and goals at school. The interviews indicated that all
schools have an artificial mission, vision, values, and goals written on a board and
located at entrances only.
The previous results revealed a contradiction between the results of
qualitative and quantitative methods, which may happen in the mixed approach. The
contradiction between the results of the qualitative and quantitative methods can be
explained as the following: first, some participants might not response to the
questionnaire seriously. Moreover, the responses of educators to a questionnaire
might influence by their personal evaluations, current situations, and job satisfaction.
Second, the participants might give more details during the interview due to the
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follow up questions by the researcher. Furthermore, the qualitative interviews might
more comfortable to the participants because of personal interaction with them.
Moreover, this study revealed moderate activity when conducting a collective
inquiry by staff members into best practice and current reality with a mean of 3.19,
indicating a need to improve operating the schools as PLCs. Also, answers of
participants during interviews presented the following reasons for the lack of inquiry:
pressure of work, lack of available time, lack of teacher willingness to carry more
responsibilities, impacts of traditionalism, personal or family reasons, teacher's social
background, absence of financial motivation, and lack of legislation
5.3 Discussion of Research Question Two
This study revealed a difference in the extent to which the different
components of PLCs were practiced between female and male schools—there were
statistically significant differences at (0.05) due to the gender variable for females.
For example ,the extent to which a shared mission, vision, values and goals at school
all focused on student learning was mean score 3.70 for male and 4.05 for female.
The extent to which a collaborative culture was present (teamwork), focusing on
learning among staff members, was 3.62for male and 3.86for female. The mean
score was in favor of female because the Jordanian female is more internally
motivated to join the field to achieve self-actualization.
In general, the Jordanian female prefers the profession of teaching for several
reasons. First, the Jordanian community sees the profession of teaching as the best
one for females as a conservative society. Second, the duty hours are less in
comparison with other jobs. Third, the female teacher can enhance the socioeconomic status of her family. Fourth, teaching can help female teachers in raising
their children better, due to the critical experience of mixing with others. Fifth, in the
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Jordanian community, to be a female teacher is more prestigious than to be a male
teacher.
5.4 Discussion of Research Question Three
This study revealed the main obstacles that hinder the implementation of PLC
characteristics at the Bani Kinanah schools. These obstacles were, first, a lack of
clarity in shared mission, vision, values, and goals at school, focusing on student
learning. The study revealed that the reason for this lack of clarity is the
contradiction between the point of view of teachers and that of administrative staff
on the mission, vision, values and goals for the school. Also, schools did not follow
the standard practices for writing these mission, vision, values, and goal statements.
Second, the existence of isolation among some staff members was a problem.
This study explored that some educators at the Bani Kinanah schools work in
isolation. The quantitative data of this study also shows that the mean of a
collaborative culture is 3.74, that are below the expectations of Jordanian ministry of
education. On the other hand, many studies indicated to the prominence of
collaboration within the school members and how it can impact the students'
achievements. Dufour, Dufour and Eaker (2008) said described isolation as the
enemy of learning. Moreover, Cox (2011) explains that isolation of teachers through
ignoring the best methodologies indicate to a weakness in teachers collegiality and
collaboration. Furthermore, this study explored a group of factors that could prevent
the teamwork among some staff members at the Bani Kinanah schools, these factors
are: the pressure of the work, lack of available time, lack of teacher willingness to
carry more responsibilities, the impacts of the traditionalism, personal or family
reasons, teacher's social background, the absence of financial motivation, and the
lack of legislations that enforce the teamwork among teachers. Third, the absence of
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the collective inquiry by staff members into best practice and current reality.
Somehow, this obstacle is connected to the previous one about teamwork, because
teamwork is an essential element in the collective inquiry.
Fourth, lack of commitment to continuous improvement among some
educators at the Bani Kinanah schools. The interviews revealed that some teachers
don’t show commitment to continuous improvement in an organizational manner,
except some teachers who try to do that individually. Also, this study explored that
the processes of teachers selection in Jordan can be one of the reasons for the lack of
commitment to continuous improvement. The old and current criteria of teachers'
selection never considered the required features that must be available on teachers
except the academic qualification. Thus, the criteria of teachers' selection produced
many teachers who joined teaching only because of their need for the job.
Fifth, the lack of understanding about the purpose of documentation of the
results among educators. Although the quantitative data of this study shows that the
mean score of the extent of documenting the results of all activities at school was
3.85, the interviews showed that some teachers do the documentation to satisfy the
principal or supervisors who visit them only. Also, teachers neglect the importance
of results documentation in planning and solving the problem that related to the
students learning. Besides, the study explored that the causes of this problem are: the
lack of training and awareness about the importance of the documentation of the
results and the absence of compensation system that connected to performance.
Sixth, the existence of ineffective professional development programs. This
study explored many problems that related to professional development programs
and could explain the reasons that related to the lack of effectiveness of professional
development programs. These problems are, first, the absence of internal training
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courses inside schools, these courses can be held at the main directorate building
only. Second, the lack of teacher participation in planning these courses. Third,
professional development courses do not cover the different needs of teachers.
Fourth, the timing of these courses is not suitable for the teacher, because it is after
duty time. Fifth, the absence of financial compensation for attending these courses.
Sixth, the continuous repetition in the topic of these courses. Seventh, this course
sometimes could be imported from other countries, and cannot be implemented
within the Jordanian context. Eighth, the absence of follow-up for teachers after
attending these courses.
Seventh, obstacles related to the school environment. This study revealed
some relating to school facilities that may hinder education in Bani Kinanah. These
include crowded classrooms, ratio of classes for each teacher, uncomfortable class
environment (mainly hotness and coldness), and uncomfortable school facilities. The
reasons for the previously mentioned obstacles may relate to limited financial
resources from the Jordanian Ministry of Education.
In general, there is a sort of similarity between the findings of the current
study and two studies conducted in the United Arab Emirates by Al-Dhaheri (2013)
and Al Taneiji (2009).The quantitative results of Al-Dhaheri (2013) indicated
significant practice of the characteristics of PLCs among teachers. On the other hand,
Al Taneiji (2009) offered quantitative data showing only two of six characteristics of
PLCs in the schools. These two characteristics were the existence of supportive and
shared leadership and the presence of a supportive structure. While the interviews
indicated that teachers were not contributing to the development of statements on
school vision, nor understanding these statements. The researcher explained that the
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similarity between the findings stemmed from similarities in context and culture in
the United Arab Emirates and the Hashemite kingdom of Jordan as Arabic countries.
5.6 Recommendations for Implementation
The Ministry of Education in the Hashemite Kingdom of Jordan works hard
to enhance the educational system through achieving a comprehensive reform.
Obviously, the mission of MOE is "To create and administer an education system
based on excellence, energized by its human resources, dedicated to high standards,
social values, and a healthy spirit of competition, that contributes to the nation’s
wealth in a global Knowledge Economy."(MOE Jordan, 2010). In accordance with
the results of this study, the researcher presented the following recommendations that
can help in achieving the required reform:
First, All members of each school should participate in writing and preparing
a shared mission, vision, values, and goals of that school, which should focus on
student learning. This participation will help each educator within the school to
understand the vision and the mission clearly, and contribute in avoiding the
misunderstanding about them. Furthermore, the educational supervision department
in Bani Kinanah Directorate should ensure that mission, vision, values and goals of
any school are actual and not artificial.
Second, the principals at the Bani Kinanah secondary schools should
motivate the teachers toward the teamwork by using both material and moral
stimulation. In order to motivate teachers morally, principal can use the following
suggestions: a) principal should make sure that school is a pleasant environment to
work. b) Principal should stand as role model of teamwork in front of teachers. c)
Principal can present appreciation certificates to the cooperative and distinguished
teachers. On other hand, principals can motivate the teachers materially by providing
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some presents and financial rewards to them through the cooperation with the
organizations and individuals within the local community under the supervision of
Bani Kinanah Directorate. Moreover, principal should explain teachers about the
importance of collaboration in improving the student's achievements. In addition,
MOE should facilitate the teamwork by issuing the needed legislations that could
organize and reinforce the culture of collaboration among teachers.
Third, the principal in each school should practically demonstrate the
prominence of collective inquiry to all members, and how that can assist in
enhancing the outcomes of students, and in increasing the knowledge and the skills
of educators.
Fourth, In order to enhance the level of commitment to continuous
improvement among educators, everyone who works in education sector should
understand that such profession depends on the continuous development. In addition,
principals should facilitate all needed factors that can help Teachers to practice the
continuous improvement such as: training, giving the suitable time, and evaluation of
performance.
Fifth, teachers should receive the required training to help them understand
the importance of results documentation in planning and solve the problem that
related to the students learning. Besides, MOE should connect the performance of
educators with a compensation system.
Sixth, the training department in the Bani Kinanah directorate needs to
arrange sessions on the concept of professional learning communities and their
characteristics, to help educators understand the importance of this concept for
student learning, and how to operate their schools as PLCs. Moreover, MOE should
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arrange all needed requirements and logistics to build support for professional
learning communities in the schools.

Seventh, MOE must review and enhance the quality of professional
development programs. This enhancement can be achieved through the following
procedures: holding internal professional training programs at each school. Also,
teachers should participate in planning for these programs. Furthermore, these
programs should cover the different needs of teachers, and timing must be suitable
for teachers. In addition, teachers must receive financial compensation for attending
these courses as motivation. Also, the topic of this program should be appropriate to
the Jordanian context whether designed locally or externally.
Eighth, this study’s findings should be shared with all educators in the Bani
Kinanah Directorate to assist them in learning more about the benefits of practicing
the different components of PLCs at the Bani Kinanah secondary schools. Moreover,
sharing these results will enable educators to develop new procedures for
enhancement.
5.7 Recommendations for Further Research
The researcher recommends conducting further research on professional
learning communities in the schools of the Hashemite Kingdom of Jordan using
qualitative methods. This study can be replicated to explore the extent to which
different components of PLCs are being practiced in other educational directorates
and in both primary and secondary education.
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Appendix C

The extent of practicing the different components of PLCs at the Bani Kinanah
secondary schools.

A professional learning community is a community that is composed of educators
committed to working collaboratively in an ongoing process of collective inquiry and
action research to achieve better results for the students they serve. The concept of
PLCs became a common term in the educational sector. Thus, the educational
organizations in the developed countries have been started to implement this concept.
Furthermore, many studies have proven the effectiveness of PLCs, and its direct
relationship in improving the academic level and the knowledge of students. Kindly
give your attention to the current questionnaire and to answer all questions
accurately. That may require 10-15 mints. Please don’t mention your name when you
respond to this questionnaire. The data from this questionnaire will be treated
confidentially and will be used only for the purpose of the current study.

Rami Abdallah
201370062@uaeu.ac.ae
Under supervision of: Dr. Mohammad Al Hosani
Rami Abdallah
201370062@uaeu.ac.ae
Under supervision of: Dr Mohammad Al Hosani
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Part 1: personal information:
Please tick the appropriate answer
1- Type of the school: for male ( ) for female ( ).
2- Gender of the participant: male ( ) female ( ).
3- Academic qualification: diploma ( ) bachelor ( ) master ( ) PHD ( ).
4- Years of experience: 1-5 ( ), 6-10( ) 11-15 ( ), 16-20 ( ), 21- above ( ).
5- Age: 20-30 ( ), 31-40( ) 41-50 (), 51-60 ( ), 61- above ( ).
6- Career: teacher ( ), principal ( ) vice principal, social worker ( ) other (write
it)
Note: the current questionnaire includes 38 statements to describe the common culture at the school.
You must select the statement that compatible with the common culture at your school, by ticking the
proper degree as follows.
Strongly Agree
5

Agree

Neutral

Disagree

Strongly disagree

4

3

2

1

Part 2: the extent of having a shared mission, vision, values, and goals at school, that
all focused on student learning.

Category:

Strongly
Agree
5

7- The school members agreed
on clear educational missions.
8- We have a shared and clear
vision, which written and
known by all members at our
school.
9- There are some common
educational values that all
members seek to achieve.
10- We have common goals that
timed and cleared to all
members of the school.

Agree

Neutral

Disagree

4

3

2

Strongly
disagree
1

67

11- All teacher and
administrative staff participate
in writing mission, vision,
values, and goals at school.
12- An annual meeting which
includes all school members
holds to set the mission,
vision, values, and goals at
school.
Part 3: the extent of collaborative culture availability (teamwork), with a focus on
learning among the staff members.

Category:

Strongly
Agree
5

13- Staff members talk with
each other during the
breaks about teaching and
learning issues, and far
away from social life.
14- Teachers work as a team,
and they avoid isolation.
15- Every teacher knows the
methods and techniques
that used by other teachers
in teaching the students,
never the less of his
specialty.
16- Teachers exchange their
experiences to improve the
performance to achieve a
better learning for students.
17- There are a group of
behaviors, concepts, and
traditions that hinder the
teamwork.

Agree Neutral Disagree Strongly
disagree
4
3
2
1
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18- Every teacher knows his
role within the team, and he
performs it without any
contradiction with the roles
of others.

Part 4: the extent of conducting a collective inquiry by staff members into best
practice and current reality
Category:

Strongly
Agree
5

Agree

Neutral

Disagree

4

3

2

Strongly
disagree
1

19- Teachers conduct a collective
inquiry about the current
reality of the school regarding
teaching and learning.
20- Teachers conduct a collective
inquiry into the best
educational practices and
methods in teaching and
learning.
21- Teachers exchange the results
of all learning activities for the
purpose of development.
22- Teachers design educational
plans for each student
according to his learning
needs.
Part 5: the extent of implementing learning by doing concept among the staff
members.

Category:

Strongly
Agree

Agree

Neutral

Disagree

4

3

2

5

23- The staff members transfer the
visions and thoughts into
behaviors and actual practices
in the school.

Strongly
disagree
1
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24- The staff members tend to
actual implementation and
avoid theorizing.
25- The teachers realize that their
experience and knowledge will
increase when they apply the
plans and thoughts.
26- The staff members use their
learned experiences through
learning by doing, in the
process of planning and
improving.
Part 6: The extent of commitment to continuous improvement among school staff.
Category:

Strongly
Agree
5

27- The staff members committed
to set continuous improvement
plans for the students' learning.
28- The staff members realize the
effectiveness of training and
courses, in improving their
performance, to achieve better
learning for students.
29- The staff member receives a
continuous training within the
school, which has been
arranged and planned
according to the needs of staff
members.
30- The staff members analyze the
impact of previous strategies to
know what was effective and
what was not.
31- The staff members participate
in planning and arranging the
continuous professional
development programs.

Agree

Neutral

Disagree

4

3

2

Strongly
disagree
1
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Part 7: the extent of documenting the results of all activities at school.
Category:

Strongly
Agree
5

Agree

Neutral

Disagree

4

3

2

Agree

Neutral

Disagree

4

3

2

Strongly
disagree
1

32- The staff members realize that
results are the reliable
evidence to observe the
students' performance.
33- The staff members
continuously assess all
activities and initiatives in the
school.
34- All results of activities are
kept and saved on the school.
35- The staff members depend on
clear assessment results for the
decision-making process and
improving their practices.
36- All staff members can access
and go through the results.
Part 8: the role of the school principal.
Category:

Strongly
Agree
5

37- The principal ensures that
mission, vision, values, and
goals, are clear to all staff
members.
38- The mission, vision, values,
and goals are focused on
student learning.
39- The principal fosters the
collaborative culture in the
school, and focuses on learning
among the staff members.
40- The principal ensures the
conducting of collective
inquiry by staff members into
best practice and current
reality.

Strongly
disagree
1
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41- The principal encourages the
staff members for learning by
doing.
42- The principal ensures that all
staff members are committed
to continuous improvement.
43- The principal facilitates all
needed requirements for all
staff members to make them
committed to continuous
improvement.
44- The principal assures the
documenting the results of all
activities at school.
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Appendix D
استبانت هذي هوارست هفهىم هجتوع التعلن الوهني في الوذارس الثانىيت الحكىهيت لوذيريت التربيت والتعلين
في لىاء بني كنانت ،الوولكت األردنيت الهاشويت :
٠ؼ ّشف ِفِ َٛٙجزّغ اٌزؼٍُ اٌّ ٟٕٙأٔٗ اٌزضاَ ِجّٛػخ ِٓ اٌزشث ٓ١٠ٛاٌز٠ ٓ٠م ِْٛٛثزؼٍِ ُ١جّٛػخ ِٓ اٌطالة
ثبٌؼًّ وفش٠ك ٚرٛد١ذ اٌجٛٙد ٚاٌم١بَ ثبٌجذش اٌّغزّش ٚارخبر اإلجشاءاد إٌّبعجخ ٌٍٛصٛي ئٌ ٝأفعً إٌزبئج
ٌٍطٍجخ ٚ .لذ دخٍذ ٘زٖ اٌفىشح ئٌ ٝاٌّجبي اٌزشثٚ ٞٛثذأد اٌّإعغبد اٌزؼٍ١ّ١خ ف ٟاٌذٚي اٌّزمذِخ ثزطج١ك ٘زا
اٌّف ، َٛٙوّب أصجزذ اٌؼذ٠ذ ِٓ اٌذساعبد ٔجبح ٘زا اٌّفٚ َٛٙاسرجبغٗ اٌّجبشش ف ٟرذغ ٓ١اٌّغز ٜٛاٌّؼشفٟ
ٚاألوبدٌٍ ّٟ٠طالة ٘ٚزا اٌّف ٛ٘ َٛٙػجبسح ػٓ رٛجٚ ٗ١رذغٌ ٓ١ضمبفخ اٌؼبٍِ ٓ١فِٕٙ ٟخ اٌزؼٍٚ ُ١اٌّجبي اٌزشثٞٛ
.
٠شج ٝئػطبء ٘زٖ اإلعزجبٔخ اال٘زّبَ اٌىبفٚ ٟاإلجبثخ ػٍ ٝجّ١غ األعئٍخ ثذلخ ٚلذ ٠زطٍت رٌه دٛاٌ15-11 ٟ
دل١مخ ٔٚ .إوذ ػٍ ٝظشٚسح ػذَ روش االعُ ػٕذ رؼجئخ اإلعزجبٔخٚ ،ع١زُ اٌزؼبًِ ِغ ث١بٔبد االعزجبٔخ ثغش٠خ ربِخ
 ٌٓٚرغزخذَ ئال ألغشاض ٘زا اٌجذش اٌؼٍّ ٟفمػ.
ِغ اٌشىش اٌجضٌ ً٠زؼبٔٚىُ

ٌٍزٛاصً اٌجبدش :ساِ ٟػجذ هللا
201370062@uaeu.ac.ae
٘برف سلُ11671555517631 :
اٌّششفبألٚي :اٌذوزٛس ِذّذ اٌذٛعٕٟ
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اٌجضء األٚي  :اٌج١بٔبد شخص١خ
اٌشجبء ٚظغ ع( ) صخ ف ٟاٌّىبْ إٌّبعت ٌإلجبثخ ػٓ اٌغإاي
ٛٔ -1ع اٌّذسعخ ) (:روٛس( ) ئٔبس
 -2جٕظ اٌّشبسن  ) ( :روش ( ) أٔضٝ
 -3اٌّإً٘ اٌؼٍّ) (ٟثٍِ َٛزٛعػ ( )  ،ثىبٌٛسٛ٠ط ( )ِ ،بجغز١ش( ) دوزٛساح ( ).
 -4اٌؼّش -61 ،) ( 61-51 ،) ( 51-41 ،) ( 41-31 ،) ( 31-21 :فّب فٛق ( ).
 -5عٕٛاد اٌخجشح -21 ،) (21-16 ،) (15-11 ،) (11-6 ،) (5-1) (:فّب فٛق ( ).
 -6إٌّٙخِ :ؼٍُ ( )ِ،ذ٠ش ( )ِ ،غبػذ ِذ٠ش( )ِ ،ششذ اجزّبػ ) (ٟغ١ش رٌه ،أروش٘ب...............
ِالدظخ ئسشبد٠خ  :رذز٘ ٞٛزٖ اإلعزجبٔٗ ػٍ 35 ٝػجبسح ٌٛصف اٌضمبفخ اٌغبئذح ف ٟاٌّذسعخ اخز١بس اإلجبثخ اٌزٟ
رّضً ِذِٛ ٜافمخ وً ػجبسح اٌز ٟرصف اٌضمبفخ اٌغبئذح فِ ٟذسعزه ٚ ،رٌه ثبخز١بس اٌذسجخ إٌّبعجخ وبٌزبٌ: ٟ
هىافق بشذة

هىافق

هحايذ

غير هىافق

5

4

3

2

غير هىافق
1بشذة

اٌجضء اٌضبِٔ:ٟذ ٜرٛفش ِٙبَ ٚسؤ٠خ ٚأ٘ذاف ٚلِ ُ١شزشوخ ٌجّ١غ أػعبء اٌفش٠ك اٌزشث ٞٛف ٟاٌّذسعخ ثذ١ش
رشوض جّ١ؼٙب ػٍ ٝرؼٍ ُ١اٌطٍجخ.
الوحىر:

٠ -7زفك وبفخ اٌّؼٍّ ٓ١ػٍِٙ ٝبَ رشث٠ٛخ
ٚاظذخ.
٠ -5زٛفش فِ ٟذساٌّذسعخِ .شزشوخ
ٚاظذخ ِ ٚىزٛثخ ٠ؼشفٙب اٌجّ١غ فٟ
اٌّذسعخ .
ٕ٘ -6بٌه ِجّٛػخ ِٓ اٌم ُ١اٌزشث٠ٛخ
اٌّؼشٚفخ ٌٍجّ١غ ٚاٌز٠ ٟغؼ ٝاٌجّ١غ
ٌزذم١مٙب.
ٛ٠ -11جذ أ٘ذاف ِشزشوخ ٚاظذخ ٌٍجّ١غ
ِٚذذدح ثضِٓ ف ٟاٌّذسعخ.

هىافق بشذة

هىافق

هحايذ

5

4

3

غير
هىافق

غير هىافق
بشذة

2

1
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٠ -11شبسن اٌّؼٍّٚ ٓ١اإلداس ٓ١٠ف ٟوزبثخ
اٌشؤ٠خ ٚاٌّٙبَ ٚاأل٘ذاف ٚاٌم ُ١فٟ
اٌّذسعخ.
٠ -12ؼمذ اٌضبٌش ٞ:ث ٓ١اإلداسٚ ٓ١٠اٌّؼٍّٓ١
ٌٛظغ األ٘ذاف ٚاٌشؤ٠خ ٚاٌّٙبَ فٟ
اٌّذسعخ.
اٌجضء اٌضبٌشِ :ذ ٜرٛفش اٌضمبفخ اٌزؼب١ٔٚخ ف ٟاٌّذسعخ ( اٌؼًّ اٌجّبػِ) ٟغ اٌزشو١ض ػٍ ٝاٌزؼٍ ُ١ث ٓ١أػعبء اٌفش٠ك.
الوحىر:

هىافق
بشذة

هىافق

هحايذ

4

3

5

غير
هىافق

غير
هىافق
بشذة

2
1

٠ -13زذذس اٌّؼٍّ ْٛأصٕبء فزشاد االعزشادخ دٛي أِٛس
رخص اٌطالة ٚاٌؼٍّ١خ اٌزشث٠ٛخ ثؼ١ذا ػٓ األِٛس
االجزّبػ١خ.
٠ -14ؼًّ اٌّؼٍّ ْٛداخً اٌّذسعخ ثطش٠مخ جّبػ١خ ثؼ١ذا
ػٓ اٌؼضٌخ ٚاالعزمالٌ١خ.
٠ -15ؼشف وً ِؼٍُ  -ثغط إٌظش ػٓ رخصصٗ-اٌطشق
ٚاألعبٌ١ت اٌزؼٍ١ّ١خ اٌز٠ ٟزجؼٙب اٌّؼٍّ ْٛا٢خش ْٚفٟ
اٌّذسعخ ٌزذس٠ظ اٌطالة.
٠ -16زجبدي اٌّؼٍّ ْٛف ٟاٌّذسعخ اٌخجشاد اٌزشث٠ٛخ ٌزذغٓ١
أدائ ُٙثّب ٠خذَ رؼٍُ اٌطٍجخ.
ٛ٠ -17جذ ِجّٛػخ ِٓ اٌّّبسعبد ٚاألفىبس ٚاٌؼبداد اٌزٟ
رؼشلً اٌؼًّ اٌجّبػ.ٟ
٠ -15ؼشف وً ِؼٍُ دٚسٖ ظّٓ اٌفش٠ك ٠ٚم َٛثٗ د ْٚأْ
٠زؼبسض رٌه ِغ أدٚاس ا٢خش.ٓ٠
اٌجضء اٌشاثغِ :ذ ٜل١بَ أػعبء اٌفش٠ك ثبٌجذش ٚجّغ اٌّؼٍِٛبد ثشىً جّبػ ٟدٛي اٌٛالغ اٌذبٌٌ ٟألداء ٚ
غش٠مخ اٌٛصٛي ئٌ ٝأفعً ِغز ِٓ ٜٛاألداء.
الوحىر :

هىافق
بشذة
5

هىافق

هحايذ

4

3

غير
هىافق

غير
هىافق
بشذة

2
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٠ -16م َٛاٌّؼٍّ ْٛثاجشاء ثذش جّبػ ٟدٛي ٚالغ
اٌّذسعخ اٌذبٌ ِٓ ٟإٌبد١خ اٌزشث٠ٛخ فّ١ب ٠خص اٌزؼٍُ١
ٚاٌزؼٍُ.
٠ -21م َٛاٌّؼٍّٚ ْٛثطش٠مخ جّبػ١خ ثاجشاء ثذش جّبػٟ
دٛي أفعً األعبٌ١ت ٚاٌّّبسعبد اٌزشث٠ٛخ ف ٟاٌزؼٍُ١
ٚاٌزؼٍُ.
٠ -21زُ رجبدي ٔزبئج األٔشطخ اٌزؼٍ١ّ١خ وبفخ ِغ اٌّؼٍّٓ١
ثغشض اٌزط٠ٛش.
٠ -22م َٛاٌخبِظ:وً جّبػ ٟثٛظغ خطػ رؼٍ١ّ١خ ٌىً
غبٌت ثٕبء ػٍ ٝادز١بجبرٗ اٌزؼٍ١ّ١خ.
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اٌجضء اٌخبِظ ِ :ذ ٜل١بَ أػعبء اٌفش٠ك ثبٌزؼٍُ ثبٌّّبسعخ :
الوحىر:

هىافق
بشذة

هىافق

هحايذ

4

3

5

غير
هىافق

غير
هىافق
بشذة

2
1

٠ -23م َٛاٌّؼٍّٚ ْٛاإلداس ْٛ٠ثزذ ً٠ٛاٌشؤٚ ٜاألفىبس
ئٌِّ ٝبسعبد ٚأفؼبي ٚالؼ١خ ِجبششح داخً
اٌّذسعخ.
 ً١ّ٠ -24اٌّؼٍّٚ ْٛاإلداس ْٛ٠ف ٟاٌّذسعخ ئٌٝ
اٌزطج١ك اٌفؼٍ٠ٚ ٟجزؼذ ْٚػٓ اٌزٕظ١ش.
٠ -25ذسن اٌّؼٍّ ْٛف ٟاٌّذسعخ ثأْ خجشرُٙ
ِٚؼشفز ُٙرضداد ػٕذ اٌزطج١ك اٌفؼٌٍ ٟألفىبس
ٚاٌخطػ ػٍ ٝأسض اٌٛالغ .
ٛ٠ -26ظف اٌّؼٍّٚ ْٛاإلداس ْٛ٠اٌخجشاد اٌّىزغجخ
ِٓ اٌزؼٍُ ثبٌّّبسعخ ف ٟػٍّ١خ اٌزخط١ػ ٚاٌزذغ.ٓ١
اٌجضء اٌغبدطِ :ذ ٜاالٌزضاَ ٚاٌزؼٙذ ثبٌزط٠ٛش اٌّغزّش ِٓ لجً أػعبء اٌفش٠ك:
الوحىر:

هىافق
بشذة

هىافق
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5

هحايذ

غير
هىافق

3

غير
هىافق
بشذة
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ٍ٠ -27زضَ اٌّؼٍّٚ ْٛاإلداس ْٛ٠ف ٟاٌّذسعخ ثٛظغ
خطػ رذغِ ٓ١غزّشح ٌزؼٍُ اٌطالة .
٠ -25ذسن اٌّؼٍّٚ ْٛاإلداس ْٛ٠ف ٟاٌّذسعخ فبػٍ١خ
اٌذٚساد ٚاٌزذس٠ت ٚأصش رٌه ف ٟرذغ ٓ١أدائ ُٙثّب
٠خذَ رؼٍُ اٌطالة.
٠ -26زٍم ٝاٌّؼٍّ ْٛداخً اٌّذسعخ رذس٠ت ِغزّش ٠زُ
رخط١طٗ ٚاإلػذاد ٌٗ ثٕبء ػٍ ٝادز١بجبد اٌّؼٍّٓ١
ٚاإلداس ٓ١٠ف ٟاٌّذسعخ.
٠ -31م َٛاٌّؼٍّٚ ْٛاإلداس ْٛ٠ف ٟاٌّذسعخ ثزذٍ ً١أصش
االعزشار١ج١بد اٌزشث٠ٛخ اٌغبثمخ ٌّؼشفخ ِب ٟ٘
االعزشارج١بد اٌفؼبٌخ ِٚب ٘ ٟاالعزشار١ج١بد غ١ش
اٌفؼبٌخ .
٠ -31شبسن اٌّؼٍّٚ ْٛاإلداس ْٛ٠ف ٟػٍّ١خ اإلػذاد
ٚاٌزخط١ػ ٌجشاِج اٌزط٠ٛش اٌّ ٟٕٙاٌّغزّش.
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اٌجضء اٌغبثغِ :ذ ٜاٌم١بَ ثزٛص١ك ٔزبئج وبفخ األٔشطخ ف ٟاٌّذسعخ:
الوحىر:

هىافق
بشذة

هىافق

هحايذ

غير
هىافق

غير
هىافق
بشذة
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4

3

2
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٠ -32ذسن اٌّؼٍّٚ ْٛاإلداس ْٛ٠أْ إٌزبئج ٘ ٟاٌذًٌ١
اٌفؼٌٍّ ٟشالجخ أداء اٌطٍجخ.
٠ -33م َٛاٌّؼٍّ ْٛثزم ُ١١وبفخ إٌشبغبد ٚاٌّجبدساد فٟ
اٌّذسعخ ثشىً ِغزّش .
٠ -34زُ رٛص١ك إٌزبئج ٌىبفخ األٔشطخ ف ٟاٌّذسعخ ٚاالدزفبظ
ثٙب.
٠ -35ؼزّذ اٌّؼٍّٚ ْٛاإلداس ْٛ٠ػٍٔ ٝزبئج رمٚ ُ١١اظذخ
ف ٟػٍّ١خ ارخبر اٌمشاساد ٚرذغِّ ٓ١بسعبر. ُٙ
٠ -36غزط١غ وبفخ اٌّؼٍّٚ ٓ١اإلداس ٓ١٠ف ٟاٌّذسعخ اٌذخٛي
ٌٍٕزبئج ٚاإلغالع ػٍٙ١ب.
اٌّذٛس اٌضبِٓ :دٚس ِذ٠ش اٌّذسعخ:
الوحىر:

هىافق
بشذة

5

٠ -37زأوذ ِذ٠ش اٌّذسعخ ِٓ أْ ِٙبَ ٚسؤ٠خ ٚأ٘ذاف ٚلُ١
اٌّذسعخ ٚاظذخ ٌجّ١غ أػعبء اٌفش٠ك اٌزشث.ٞٛ
 -35رشوض اٌّٙبَ ٚاٌشؤ٠خ ٚاأل٘ذاف ٚاٌم ُ١ػٍ ٝرؼٍ ُ١اٌطٍجخ.
٠ -36ؼضص ِذ٠ش اٌّذسعخ اٌضمبفخ اٌزؼب١ٔٚخ ف ٟاٌّذسعخ (
اٌؼًّ اٌجّبػ ٚ ) ٟاٌزشو١ض ػٍ ٝاٌزؼٍ ُ١ث ٓ١أػعبء
اٌفش٠ك.
٠ -41زأوذ ِذ٠ش اٌّذسعخ ِٓ ل١بَ أػعبء اٌفش٠مجبٌجذش ٚجّغ
اٌّؼٍِٛبد ثشىً جّبػ ٟدٛي اٌٛالغ اٌذبٌٌ ٟألداء ٚ
غش٠مخ اٌٛصٛي ئٌ ٝأفعً ِغز ِٓ ٜٛاألداء.
٠ -41شجغ ِذ٠ش اٌّذسعخ ل١بَ أػعبء اٌفش٠ك ثبٌزؼٍُ
ثبٌّّبسعخ.
٠ -42زأوذ ِذ٠ش اٌّذسعخ ِٓ ل١بَ أػعبء اٌفش٠ك ثبالٌزضاَ
ٚاٌزؼٙذ ثبٌزط٠ٛش.
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٠ -43غِ ًٙذ٠ش اٌّذسعخ ِب ٠ذزبجٗ أػعبء اٌفش٠ك ٌٍم١بَ
ثبالٌزضاَ ٚاٌزؼٙذ ثبٌزط٠ٛش.
٠ -44إوذ ِذ٠ش اٌّذسعخ ػٍ ٝاٌم١بَ ثزٛص١ك إٌزبئج وبفخ
األٔشطخ ف ٟاٌّذسعخ.
ِغ خبٌص شىشٚ ٞرمذ٠ش ٞاٌجبدش :ساِ ٟػجذ هللا
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Appendix E

The Questions of the Interview (the qualitative approach)
1- Could you please present your personal and professional information such as
the Academic qualification, the Years of experience, positions, and you're
current Career in the educational sector?
2- Are there a shared mission, vision, values, and goals for all staff members at
your school?
a- Can you mention this shared mission, vision, values, and goals?
b- How the staff members transfer this shared mission, vision, values and
goals into practices and activities through the learning process?
3- To what extent does the staff member implement the concept of collaborative
culture (teamwork)? In the case of the absence of such concept, what are
obstacles that hinder the implementation of the concept of teamwork in your
school?
4- Are the staff member conducting a collective inquiry into best practice and
current reality to know the weakness and strengthens point?
a- If your answer is yes, can you explain how?
b- If your answer is no, can you mention the reasons that prevent the
presence of such practice?
5- How do you describe the teachers realizing that their experience and
knowledge will increase when they apply the plans and thoughts?
a- Are there any Financial or Moral incentives which motivate staff
members to apply the plans and thoughts?
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b- Are there any obstacles that hinder the applying of the plans and
thoughts?
6- To what extent you feel the existence of commitment to continuous
improvement among school staff?
a- What are the difficulties, problems, and obstacles?
b- What are your suggestions in facing the problem of education?
7- Can you describe the extent of documenting the results of all activities at
school by the staff members?
a- Are there a plans based on the results?
8- a- for teachers: in lights of your previous answers, what the role of the school
principal in supporting the implementation these categories?
b- For principals: in lights of your previous answers, what is your role as the
school principal in supporting the implementation these categories? And
what are the difficulties of implementation?
9- According to your experiences, do you think that we need to improve the
culture and the behaviors of Bani Kinanah educators? Why?
10- Any suggestions?
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